STATE OF CALIFORNIA
DEPARTMENT OF CONSUMER AFFAIRS
BOARD OF PSYCHOLOGY

MEMORANDUM

TO: Credential Committee Date: February 1, 2012

FROM: Lavinia F. Snyder
Licensing/Registration Coordinator

SUBJECT: Compare California Laws and Regulations Regarding Educational Requirements
for Licensure to the National Educational Standards for Psychologists.

The attached are handouts from the last Board meeting for your review.
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List of Regional and National Accrediting
Agencies from the U.S. Department of
Education’s website
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U.S. Department of Education m

N

P

Accreditation > Agency List

gIE Ualaliase of ACCreiiten Postse

Select one of the agencies to view details Backto Search
Agency Type / Ageney Name Siatus
Regional ﬁ(_-’""i”éi'?‘-ﬁsﬂ.g Agoncies
Micdle States Commission on Higher Education Active
Middle States Commission on Secondary Schools Active

New England Association of Schools and Colleges, Commission on Institutions of Higher Education Active
New England Association of Schools and Colleges, Commission on Technical and Career Institutions Inactive
New York State Board of Regents, State Education Depariment, Office of the Professions (Public Pos isecondary Active

Vocational Education Practical Nursing}

editation and School Improvement, Board of Tristees Active

North Central Association of Colleges and Schools, The Higher Learning Commission Active
Active

Oklahoma Board of Career and Technoloay Education Active
Oklahoma State Regents for Hiaher Education Active
Pennsyivania State Board of Vocational Education, Bureau of Career and Technical Education Active

Puerto Rico State Agency for the Approval of Public Postsecondary Vocational, Technical Institutions and Programs Active

Southern Association of Colleges and Schools, Commission on Colleces Active
Western Association of Schoals and Colleges, Accrediting Comimission for Community and Junior Colleges Active
Western Association of Schools and Colleges, Accrediting Commission for Schools Inactive
Western Associatign of Schools and Colleges, Accrediting Commission for Senigr Colleges and Universities Active
Nationally Recognized Accre liting Agencios

Accrediting Commission of Career Schools and Lolleges Active
Accrediting Council for Continuing Education and Training Active
Accrediting Council for [ndependent Colleges and Schools Active
Association for Bibfical Higher Education, Commission on Accreditation Active
Assaciation of Advanced Rabbinical and Tatmudic Schools, Accreditation Commission Active
Council on Occupational Education Active
Distanece Fducation and Traming Council, Accrediting Commission Active
Mationa! Accrediting Commission of Career Arts and Sciences Active
New York State Board of Regents, and the Commissioner of Education Active
Transnational Association of Christian Colleges and Schools, Accreditation Commission Active

http://ope.ed. gov/accreditation/Agencies.aspx 2/7/2012
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Miyliveed Aco
Academy of Nutrition and Dietetics, Accreditation Council for Education in Nutrition and Dietetics Active
Accreditation Commission for Acupuncture and Oriental Medicine Active
Accreditation Commission for Midwifery Education Active
Accrediting Bureau of Health Education Schools Active
American Acaderny for Liberal Fdugation Inactive
American Bar Association, Council of the Section of Legal Fducation and Admissions to the Bar Active
American Board of Funeral Service Education, Committee on Accreditation Active
American Osteopathic Association, Commission on Osteopathic College Accreditation Active
American Podiatric Medical Association, Council on Podiatric Medical Education Active
Commission an Accrediting of the Association of Theological Schools Active
Commission on Massage Therapy Accreditation Active
Council on Accreditation of Nurse Anesthesia Educational Programs Active
Council gn Chiropractic Education Active
Joint Review Committee on Education in Radiologic Technology Active
Midwifery Education Accreditation Council Active
Montessori Accreditation Council for Teacher Fducation, Commission on Accreditation Active
Nationa! Association of Schools of Art and Design, Commission on Accreditation Active
National Association of Schools of Dance, Commission on Accreditation Active
National Association of Schoats of Music, Commissign on Accreditation, Commission on Community/Junior College Active
Accreditation

National Association of Schools of Theatre, Commissich on Accreditation Active
National League for Nursing Accrediting Commission Active
Programmatic Acorediting Agencies

Accreditation Counci! for Pharmacy Education Active
American Assgciation for Marriage and Family Therapy, Commission on Accreditation for Marriage and Family Therapy Active
Education
American Dental Association, Commission on Dental Accreditation Active
American Occupational Therapy Association, Accreditation Council for Qccupational Therapy Education Active
American Optometric Association, Accreditation Council on Optometric Education Active
American Physical Therapy Association, Commission on Accreditation in Physical Therapy Education Active
American Psycholoagical Association, Commission on Accreditation Active
American Speech-Language-Hearing Association, Council on Academic Accreditation in Audiclogy and Speech- Kegus
Lancuage Pathology

American Veterinary Medical Association, Council on Fducation Active
Assaociation for Clinical Pastoral Fducation, Ing., Accreditation Commission Active
Commission on Accreditation of Healthcare Management Education Active
Commission on Collegiate Mursing Fdycation Active

http://ope.ed.gov/accreditation/Agencies.aspx 2/7/2012
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Commission on English Lanauage Program Accreditation Active
Commission on Opticianry Accreditation Inactive
Council on Education for Public Health Active
Council on Naturppathic Medical Education Active
Joint Review Committee on Educational Programs in Nuclear Medicine Technology Inactive
Kansas State Board of Nursing Active
Liaison Committee on Medical Education Active
Maryiand Board of Nursing Active
Missour] State Board of Nursing Active
Montana State Board of Nursing Inactive
National Association of Nurse Practitioners in Women's Health, Councii an_Accreditation Active
MNational Council for Accreditation of Teacher tducation Active
New York State Board of Regents, State Education Department, Office of the Professions (Mursing Education) Active
Rorth Bakota Board of Mursing Active
Teacher Education Accreditation Council Accreditation Committee Active

Click here for more information about Accreditation in the U.S.

http://ope.ed. gov/accreditation/Agencies.aspx 2/7/2012
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Snyder, Lavinia@DCA

From: Emil Rodolfa [erodolfa@shcs.ucdavis,edu]

Sent:  Tuesday, January 31, 2012 10:15 AM

To: Snyder, Lavinia@DCA /
Subject: Fwd: ASPPB Comments on CA State Approved Schools

Begin forwarded message:

From: Emil Rodolfa <errodolfa@ucdavis.edu>

Date: October 16, 2011 8:17:13 PM PDT

To: Steve DeMers <sdemers@asppb.org>, Joe Rallo
<drjoerallo@gmail.com>

Cc: Emil Rodolfa <errodolfa@ucdavis.edu>, "Robert@DCA
Kahane" <Robert.Kahane@dca.ca.qov>

Subject: ASPPB Comments on CA State Approved Schools

Dear Dr. DeMers and Dr. Rallo:

We are writing to you on behalf of the State of California Board of Psychology
(BOP) Credentials Committee. The BOP is reviewing qualifications for licensure
and how qualifications affect the practice of psychology and the education of
psychologists.

As you may know, the State of California sanctions the doctoral education of
psychology students from State Approved Schools, Currently there are 12
approved schools of psychology in California that are allowed to have their students
seek and obtain licensure in California.

California State Approved Schools are not regionally accredited. The BOP would
like to understand the impact of an education at a state approved school and
requested that the Board’s Credentials Committee seek information about the
profession’s view of these schools and their students. As aresult I am writing to
you, to ask if you can provide information about your association’s view of
approved schools and their graduates. Specifically can you provide comment on
graduates from approved schools ability to become licensed as a psychologists in
other jurisdictions in the United States. If Jurisdictions do not allow graduates from
approved schools to be licensed, can you help us understand your rationale for their
decision.

We would greatly appreciate a response by November 7, 2011, so we are able to

discuss this issue at our November Board Meeting. Thank you very much for your
response to this request.

Sincerely,

Emil Rodolfa, Ph.D. Robert Kahane

1/31/2012



Vice President, State of California Board of Psychology Executive Officer

Chair, BOP Credentials Committee Board of Psychology

Emil Rodolfa, Ph.D.

Director

University of California, Davis

CAPS - Counseling and Psychological Services
North Hall

One Shields Avenue

Davis, CA 95616-8568

www.caps.ucdavis.edu
e-Mail: errodolfa@ucdavis.edu

Telephone: (530) 752-9131
Fax: (530) 752-9923

e e s e e o e e e sk e e A e e e o ok ok e e sk ok ok e e e e e e e - e e e

This is a CONFIDENTIAL communication. If you have received this

ﬁ.% Please consider the environment before printing this e-mail

Emil Rodolfa, Ph.D., Director
Counseling and Psychological Services
Student Health and Counseling Services
University of California, Davis

Davis, CA 95616
erodolfa@shcs.ucdavis.edu
www.shcs.ucdavis.edu

1/31/2012

Page 2 of 2



Hi Emil; ;
Here is the chart I spoke with you about. There are only 2 jurisdictions (CA and Puerto Rico)
who do not require at least regional accreditation.

All of the jurisdictions that require APA/CPA/Joint Des. obviously also require regional

accreditation.

Good Luck

Carol
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Excerpt from The Examination for Professional Practice in Psychology:
New Data — Practical Implications

SAMPLE

During the time period from April 2008 through July 2010, 7402 doctoral level
candidates took the EPPP. Data from the 6937 candidates (94% of the sample) who responded to
the question regarding gender indicate that 75% of the candidates were female and 25% were
male. Forty-eight percent were from PsyD programs, 51% were from PhD programs, and the
other one percent was from EdD, joint degree, or respecialization programs.

PROCEDURE
The database used for this paper includes the scores and questionnaire responses of all
docteral candidates who applied for the EPPP electronically during the time period April 2008

through July 2010.
RESULTS

GENERAL PASS RATE FINDINGS

Approximately 76% of all candidates during the time period assessed who indicated they
were applying (o take the examination based on a doctoral degree (N = 7402) received a passing
score, while 82% of the doctoral candidates who took the test for the first time (N=6100) passed.
Much of the difference between these two pass rates can be accounted for by the fact that a higher
percentage of those who initially failed the exam also failed on subsequent attempts when
compared with test-takers in general (non-first timers, N = 1302, passed at a 47% rate). The
difference in pass rates between first-timers and non-first timers was statistically significant, with
the effect size relatively strong (y’= 693.71, df=1, p <.001, ¢ = .31).

PASS RATE by TRAINING VARIABLES

An important perception in the field of psychology is that accreditation of the training
program is an important determinant of quality (cf., Nelson, Belar, Grus, & Zlotlow, 2008). The
pass-rate data from this data set support that contention. Those candidates from degree programs
that were accredited by either the American Psychological Association (APA) or the Canadian
Psychological Association (CPA) (6320 candidates) passed at the rate of 78%, while those from
programs not accredited by APA or CPA (905 candidates) passed at the rate of 58% (’=179.33,
daf=1,p <.001, p = .16).

Of the 4750 candidates who responded in the affirmative to the question of whether their
internships were APA or CPA accredited or were APPIC member programs, 82% received
passing scores on the EPPP, Of the 1891 who responded no, 68% passed. In addition,
interestingly, 544 did not know whether their internship was accredited (of whom 58% passed)
and 175 had not had a pre-doctoral internship (of whom 59% passed) (° = 285, df=3,p<.001, ¢
=.2)

INDIVIDUAL PROGRAM ANALYSIS
The multivariate analysis did reveal that there were certain programs whose students had

relatively poorer pass rates on the EPPP. Computation of the pass-rate data on those programs,
using 60% pass rate as the cut-off level, revealed the following: There were 37 programs (8% of

all accredited or designated programs) with the lowest average pass rates, 53.2%, for their
students. In contrast, programs at the 50" percentile or above had an average pass rate of 92.3%.
These bottom 37 programs accounted for 647 of the 1379 EPPP failures (46.9%). In addition, 15
programs with pass rates below 60% (13 PsyD, two PhD) accounted for 535 of the 1379 EPPP
failures (38.8%), while accounting for 1074 of the total number of candidates taking the

examination (16.5%).

DISCUSSION



There are also a number of academic programs whose students are relatively unsuccessful
with the EPPP, but who are more successful in finding internships. It would be of interest to
know whether the internships those students attended were APA/CPA accredited, were APPIC
members, or neither. In other words, these students from poorer performing programs may have
attended internship programs that had not been held up to the scrutiny of the profession, which
would raise particular concerns about the quality of their overall training. Further research should
explore the impact of these sequence of training issues on the licensure process,

What is clear is that a small number of accredited programs have disproportionately poor
outcomes, which may hinder their students from entering the profession. This creates a
significant challenge for psychology, not only in terms of protection of the public, but for the
integrity of the prolession. We do not know whether the lower passing rates on the EPPP are due
to the quality of the educational instruction in those graduate programs or internships, to the
quality of the students accepted, or to some other variable. Whichever is the case, however, we
believe that the programs are ultimately responsible for the outcome of their students, whether the
reasons for lower pass rates on the EPPP are due to inadequate quality of instruction or

inadequate quality of admission decisions.
We believe that there are important ethical considerations for our profession in these data.

Programs have an ethical obligation to provide some evel of assurance that students who spend
years of their lives and tens to hundreds of thousands of their dollars be able 1o pursue the
profession for which they are being trained, We believe there is an ethical imperative for faculty
to ensure that the students under their guidance can be licensed in due course, as that is the
ultimate goal of most psychology trainees and the reason they attend graduate schoo]. And, we
believe that the kinds of outcomes demonstrated by our data should have important implications
for decisions that are made both by students who pursue graduate training and by accrediting
agencies that oversee the quality of training in educational institutions.

CONCLUSIONS
Based on the findings from the review of this data set, we believe the following
conclusions are appropriate;
1. Applicants for graduate training choose doctoral programs for a variety of reasons, including
program goals, faculty mentors, reputation, areas of study, and geography, to name a few. Based
on our findings, we recommend that these applicants also include EPPP pass rate of the

with more important information regarding ultimate licensure, one consequential measure of
training success, than type of degree or specialty area of study.

5. In analyzing the programs with the students who had the lowest average pass rates on the
EPPP, we chose as a cut-off a 60% pass rate. That is 2 largely arbitrary cut-off point, chosen
because 4 relatively small number of programs fell below that point (37 out of 466), with a
strikingly disproportionate percentage of the total failures on the examination (47%). Additional
discussion in the field of what an acceptable pass rate for an accredited program might be seems
Wwarranted.

6. Based on these data, it appears that additional conversations, perhaps difficult conversations,
examining graduate leve] training in psychology will be beneficial to the profession and the
students we train. It would be useful for the profession and for training associations to develop a
suitable response to specific programs that appear (o do a relatively poor job of preparing their
students for entry into the profession of psychology. Specifically, we believe that jpass rate on the
EPPP should be one important variable influencing whether a graduate program receives APA or

CPA accreditation.

Schaffer, Rodolfa, Owen, Lipkins, Webb, Horn (2011) (o be published in Training and
Education in Professiomﬂ_P_s_ychofg_gx



Snyder, Lavinia@DCA

From: Emil Rodolfa [erodoIfa@shcs.ucdavis.edu]

Sent:  Tuesday, January 31, 2012 10:15 AM

To: Snyder, Lavinia@DCA

Subject: Fwd: NR Comments on CA State Approved Schools

Begin forwarded message:

From: Emil Rodolfa <errodolfa@ucdavis.edu>

Date: October 16, 2011 8:17:30 PM PDT

To: judy Hall <judy@nationalregister.org>

Cc: Emil Rodolfa <errodolfa@ucdavis.edu>, "Robert@DCA
Kahane" <Robert.Kahane@dca.ca.gov>

Subject: NR Comments on CA State Approved Schools

Dear Dr. Hall:

We are writing to you on behalf of the State of California Board of

Psychology (BOP) Credentials Committee. The BOP is reviewing qualifications
for licensure and how qualifications affect the practice of psychology and the
education of psychologists.

As yoAs you may know, the State of California sanctions the doctoral education of
psychology students from State Approved Schools. Currently there are 12
approved schools of psychology in California that are allowed to have their students
seek and obtain licensure in California.

California State Approved Schools are not regionally accredited. The BOP would
like to understand the impact of an education at a state approved school and
requested that the Board’s Credentials Committee seek information about the
profession’s view of these schools and their students. As aresult I am writing to
you, to ask if you can provide information about your association’s view of
approved schools and their graduates. Specifically can you provide comment on
graduates from approved schools ability to become certified by the National
Register of Health Service Providers in Psychology (NR). If the NR does not allow
graduates from approved schools to be certified, can you help us understand your
rationale for your decision.

We would greatly appreciate a response by November 7, 2011, so we are able to
discuss this issue at our November Board Meeting. Thank you very much for your
response to this request.

Sincerely,

Emil Rodolfa, Ph.D. Robert Kahane

1/31/2012
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Emil Rodolfa, Ph.D.
Chair, California Board of Psychology
Re: CA Accredited Schools

Dear Emil;

In 1989 the National Register wrote a letter in support of legislation requiring all
California schools to be regionally accredited in order to graduate license-eligible
students. Although that bill was approved by the State Assembly, it was later amended
in the State Senate and eventually returned to the Assembly for reconciliation in August
2000. The result was an amended bill which, through a grandparenting provision,
allowed and still allows graduates from unaccredited CA-based schools to qualify for
licensure in California. That bill, AB400, did pass.

The letter that we sent in support of requiring regional accreditation is attached to the
email, and was printed in the January 1999 issue of the California Psychologist. None of
the facts presented then have changed. Regional accreditation is a minimum and
necessary standard for an educational institution to offer educational programs.
However, regional accreditation of an institution is not sufficient to define an acceptable
doctoral program in psychology. In the United States there are two mechanisms for
evaluating doctoral programs: Accreditation by the Committee on Accreditation (COoA)
and Designation by the ASPPB/National Register Designation Project. These bodies are

a valuable resource to state boards and credentialing organizations in their evaluation of
applicants for licensure.

With regard to the evaluation of CA licensed psychologists who apply for credentialing
by the National Register, the minimum requirement is that the doctoral program is COA
accredited, CPA accredited or ASPPB/National Register Designated at the time of the
applicant’s graduation. (Foreign applicants are evaluated to determine if their program
meets the designation criteria.) Thus no graduate of a CA state accredited school is
eligible for credentialing by the National Register. By now most graduates have learned
that they are not eligible, although a few apply anyway. (It is not clear to me when they
learn the restrictiveness that results from enroliment in these programs.) As is obvious,
none have been approved for National Register credentialing.

In addition, supervision during the internship or in the postdoctoral year must also be
from a psychologist who graduated from an approved program, as described above.
Thus, students from acceptable programs must be careful not to be supervised by a
psychologist who graduated from one of the state accredited schools. The National
Register has to obtain degree information on each CA licensed psychologist to
determine if the psychologist graduated from a regionally accredited institution. See
attached article written for APPIC on internship pitfalls (although this standard also
applies to the postdoctoral year).



Finally, there is another limitation on these licensed psychologists: they have no
licensure mobility. Because they have not completed an approved program, they must
remain in CA if they wish to continue to practice as a psychologist. It is possible that a
few have slipped through the cracks in other states, simply because the state board
might not have checked the yearly publication of accredited institutions nor been aware
that the category of CA State Accredited Programs did exist, but virtually all of these
graduates are restricted to practice in CA.

The most troubling aspect is that these CA state accredited schools are not always
forthcoming with prospective students about the limitations which will be place upon
their careers. | do not know the costs of enrolling in these programs but it is a shame
that some students pay significant tuition to these institutions for an education that
does not meet national standards. | believe it would be fairer to students to only permit
enroliment in institutions with regional accreditation, given that they are more
vulnerable to making decisions now that may limit them in the future.

Thank you for this opportunity to comment on this issue. | hope that CA revisits this and
is successful in passing the bill originally introduced in 1989. As is obvious from the exam
data the programs are not going away. In the meantime CA consumers are being treated
by psychologists who do not meet licensure standa rds in any other state.

Sincerely,

Judy Hall

Judy E. Hall, Ph.D.

Executive Officer, National Register of Health Service Providers in Psychology
3120 G St NW, Washington DC 20005

www.nationairegister.org

www.findapsychologist.org

202-783-7663 p

202-347-0550f

Learn more about our mission, values, and activities at
www.nationalregister.org/about NR.html




Implications Of California’s Failure To Adopt

by dudy B, Hall, Ph.D.

| attfornia provi-
24| sions allowing
psveholopists who are
graduates of unaceredited
schoals ro be eligible for
ficemstre has created
problems and eonlusion net
only for California psycholo-
Bists, but also for professionu
assotlations, eredentialing
arganizations and licensing boards
Lhraughoul the United Stites and
Canada. Horeis some backpround and history from the
prispective of the National Regiszer, a credentiating oruanszi-
tian,

I 1977, the puidelines for deflaing “Ductoral Degree in
Psychology” were developed at an education and
credentaling meeting attended hy representatives of the
major professional psyehelogy arganizations, These organiza-
Liuns included the American Psychological Association, the
American Board of Professional Paychology, the Assoriation
of Stals and Provincial Psyehology Doards and the National
Register. The guidelines were a compilation of characteristics
that fdentify an acceprable psychalogy dastoral pragram;
minsl ol the groups who wers representad o the weating
identilzed regionad accreditation as a qualifying standard for
a’degres granting instinwion, For example, since its incep-
Fion in 1974, the National Register haereguired that members
receive a dactoral depree from a regionally accredited schaal
or university,

Purpose Of Regional Accreditation

QOne basic reasen for the widespread adherence to the
standard of wegional accreditation is the assurante jt pravides
Fazt an educational institainn’s Higeting a z'emgui;ﬁf.ii:iE
unitorm serof standards. In most countries, the establish-
meat and regulation of edueational standards is the responsi-
bility of the ccritreél'-guvf:rnrswsm However, in the United
States, education was established as 2 responsi biliry of the
individual states, Therefore, regional acereditation has
become the sechanisie by which educational standards are
established, mainteined and publicly known on a pational
basis. Although repional acereditation i a vol untary,
privalely operated service, it has comé 1o be recopilzed by
tie federal government, and state gaw:rzr.s_uent.s asa factor in
decizions regarding public f1: ndin g_i‘;'::_"‘v_.duc;‘ll‘iﬂﬁa_l'inxﬁ tit-
tions and lor individual students,

The lacr thar the regional-acercditn g bedies are indepep-
dent bodies vvaluating on a general, instd titionad basis

The National Standard In Psychology Training

[rather thin spaeific Helds or programs} helps to maintain
their integrity to ensure and promoze guality of eduvation.
The averedltation evaluating process consists basically oF a

sl visit by 2 teans thar includes expericneed edueatnes. The
‘site visit team evaluates stanclardized materisl sy bmitced by

the Instizution and submits a repart 1o the accredi ting
vommission, which does the finai evilualion. The invalve-
ment of the two groups In making tie sceredizution decision
helps maintain the integrity of the review. The inteprity is
further maintained by the fact that the regionat-acerediting
bodies are evaluated themselvas by a private, independent
organivazlon, currently the Council for Hi plier Bducation
Acereditation {CHER/.

Duaf Standard

As Indicated above, the recognition of wmaceredived
education for psychologisss in Californiz hes beest ap issue of
coneern to profassingal psychology organivazions and state
buzrds af psychology because of the precedont il establizhes
lor 2 duak standard for the licensing of psycholugists. The
fundamental poal in devely pisg the guidelines was to create a
uniform set of standards for psychiology doctoral programs
thas are recognized in all 50 states, Unclartying this goal is the
conviction thal it is the best way to seeve both the public and
the profession of psychology. For many years, reginnat
aeczedization has been the mirimum nationsl standact For
identifying aceeptahle educational instlzions Uwonghous
thecountsy In my view, thers §s no discernible reasan to
chiange that standard,

Misguiding Of Students

The National Register has concluded from its comminian-

tons with graduates of state approved suhools thas many of

their institutions do nok inforn thefr students of the limica.
tinus and outeomes of compicting their doctoral programs in

an unaceredited scheol. Many of these gradualos who have
expressed interest in heeoming listed i e Voo Register

af Hewlth Service Providers in Fspcialngy (National Register)
were sutprised to learn that their fraining did not meet the
minimum requitements for the National Register. They were
eq:mi!ﬁv surprised 1o learn thar they did not meet the
nuinimum requirements for licensure in other st Ates, I some
Instances, these graduates wers interegied in becoming lisied
in the Narional Register because insurance companies did not
ling the docioral program accentable; and besmiie COmipanies
had informed them tha a lig ing in the Nattopal Register
wonkd be the anly other way they would qualify for 1hird
pacty pavment.

ona
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California Vs. New York State Approved
Programs

The Nattonal Register’s primary cancern is not Lhat
Califurniz ang standards lor evaloating and acc epling
educatinnal instilutions, ;lihr-r_gx_tliér that it has standards that
dunot incorporate the natiensl standard of regionai acuredi-
wtion. Incontrast, Lhe Stae of New York has ivs own sysiem
ol spproving doctar! programs in psycholopy. As the New
Yerk Seate Boarel of Rugunts is an approved acerediting bod y
under e Hnited States Office of Eduration, this recoguition
can: substitute fov regional accredization {o.g., Rockefeller
University). However, in afl olher instanves the degree
grantlag tnstitution is regionally aderedited. Parmany years I
was iavolved with the review of these training programs,
Tris review involved 2 compreliensive evaluation of the
yuality and substance of éach doctaral prograrm in psychol-
ngy and the sducational institution in which it was housed.
The New Yark state approval does nol provide an alternative
to regional acereditation, but a separie evaluation provess in
additien to repional accreditation by which, in the frrterest of
the publiv, the stete ls nssured that ity own standards of
quality in education and professional training have also heen
met,

Conciusion

In light ot the reasony :-':;mm:rrizcd'almvt, L= Mationak
Register strongly supports the California Psychelogical
Assnciation's move toward retonal scoreditation as the
minimim traloing standard for psychology licensure in
California.
\s

Dr. Hall'is the Bxecutive Officer of the National Registor of
Health Service Providers.in Fsychology,

" For Your Information

“The APA Model Act for State Licensure.of
Psychologlsts states that “by 1995 all applicants
for licensure must minimally be graduates ofa
regionally accredited institution of higher sduca-
Yion.,." The'Model Act serves as a pratotype for
drafting state legislation regulating the practice

of psychology!

Billia J. Hinnefeld; LB, Ph.D;
nd Reguiztory
Aftairs, AFA Praclice Directorate

Los Angcles Institute
and Society for
Psychoanalytic Studies

i nterdiseqplinary group
A Component Society of the
International Pyychoanalytical Association
EXTENSION DIVISION
SPRING SEMESTER 1999

Theae coumkes ate vurrenily undee review fhe Caeegennry 1 Credit from the &aliborna
Prveholngical Associution (Provider #LOSION) thr MCEP Approval. Al courscs are
Apprewved for MOE coodit (e MFCCs und LENVER} b ehe Califormg Diepartrisent

W Cimunser Affaies Bourd of Helimaoel Sewenees (Froviders & POE 311).
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Pitfalls in Internship Selection

Now that the 2009 match date for internships is in the past, the majority of applicants for internships
can catch their breath. Others less fortunate must submit their qualifications to the clearinghouse and
look for other ways to find a suitable internship training experience to complete their doctoral training.
Those who have not matched have options, and most will find suitable training sites. However, they
must be careful in their decision making. These future professionals must understand that the
consequences of their choices may not arise until they complete licensure and credentialing applications
several years after the completion of the internship. Those involved in supervising these future
professionals have a tremendous responsibility as well.

When | worked in a large internship site early in my career, | did not know that much about internship
training and how it related to standards for licensure and credentialing. | have a different perspective
now based upon years of evaluating the internship training programs submitted by applicants for
licensure (a total of 16 years in two different states) and for credentialing purposes at the National
Register of Health Service Providers in Psychology where | have been Executive Officer for 19 years. |
have seen many times what can happen when a doctoral student feels, understandably, enormous
pressure to locate an internship site. Shortcuts are taken. Often the doctoral student is least qualified to
anticipate some of the pitfalls, and that is why this article is oriented towards those who provide
internship training, those who select training sites for internship, and those who evaluate internship
training.

Quality Assurance in Internship Training

Doctoral students need to be aware of the types of review mechanisms for internship training. They
know about APA/CPA accredited internships but may be less familiar with APPIC internships and how
they differ from APA/CPA accredited sites. The majority of students will know very little about CAPIC
listed internships, and their characteristics.

Students are often concerned about the risks of not completing an APA/CPA accredited internship. The
importance of having an APA accredited internship is one of the most frequent questions | get from
students and from applicants for the National Register HSPP credential. | generally start by stating that
an APA accredited internship and an APA accredited doctoral program are required for graduates
seeking employment in the VA. However, neither is universally required for licensure, credentialing, and
other types of employment. Many state boards have adopted the National Register internship criteria
into their regulations. Other board may require APA accredited or the equivalent and then use the
National Register criteria to determine equivalence.

What are the most common internship problems?

1. Supervisoris licensed as a psychologist, but not at the doctoral level.

2. Supervisor has a doctoral degree in psychology, but the degree is not from a regionally
accredited institution.

3. Supervisor has a doctoral degree in psychology from a program that is neither APA/CPA
accredited nor ASPPB/National Register Designated.

4. Fewer than two psychologists serve as supervisors,



5. Fewer than two interns are training at the site.

Origination of the Criteria for Evaluation of Internship Training

The current internship criteria developed by the National Register grew out of the reviewers’ experience
in reviewing large number of applicants (12,000+) during the National Register’s grandparenting period
(1974-1978). Al Wellner, Ph.D., founding Executive Officer of the National Register, was also chair of the
APA Committee on Accreditation during 1974-1979. He and Carl Zimet, Ph.D., Chair of the National
Register at that time, suggested to APIC (APPIC’s name at that time) that APIC adopt the same criteria to
strengthen both organizations effort to identify proper internship training. These events help explain
why the criteria adopted at that time by APA, APPIC and the National Register were so similar (Ron Kurz,
personal communication, 9/21/93). Although modified independently over the years and with greater
detail by APA and APPIC, the three sets of criteria remain very similar. The main difference among the
three is that the National Register allows for the internship to occur after the completion of the doctoral
degree. For the National Register criteria, go to http://www.nationalregister.org/internship.pdf. (See
recommended web pages at the end of this article for APPIC and APA criteria)

These criteria were adopted by licensure boards to determine standards for an acceptable internship.
Over time small but significant differences in licensing requirements for internship evolved, just as they
did for doctoral degrees. Having completed an APA approved internship usually clears all hurdles at the
state and national level. However, if the internship is not APA accredited, licensing boards and
credentialing organizations examine the characteristics of the internship. In that instance differential
outcomes may highlight problems in implementation of the training experience. Some of the examples
below may be typical outcomes of the evaluation by a state licensing board or national credentialing
organization. '

The First Dear Applicant Letter

Dear Applicant:

After a careful review of your application, Internship Confirmation Form, Internship Guidelines
Compliance Worksheet, and an additional written explanation received from Dr. X, it appears
that the internship program you completed does not meet the Guidelines for Defining an
Internship or Organized Health Service Training Program in Psychology.

Next are the several reasons that may be given. Let’s examine those pitfalls.

Pitfall 1: Supervisor is licensed as a psychologist but not on the basis of a doctoral degree in
psychology.

One criterion addresses the qualifications of the internship supervisors. Licensure is required for at least
one of the two required supervisors. For the National Register and many licensing boards, it is
insufficient if the supervisor’s license was based upon a master’s degree in psychology. For the two
individuals who are face to face supervisors and who certify to the credentialing authority the
satisfaction of the internship by the applicant, their degrees should be a doctoral degree in psychology.
Many licensing boards also want face—to-face supervision provided by psychologists who meet the
doctoral standard. Not having doctoral level supervisors may also pose a problem for psychologists
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seeking participation in healthcare plans and may be an issue for those seeking expedited mobility. This
does not mean that those supervisors may not be competent in supervision; they could serve as
adjunctive but not as primary supervisors.

Pitfall 2: Supervisor is licensed as a Psychologist on the basis of a doctoral degree but not from an
institution that is regionally accredited or from a program that is approved by a credible quality
assurance mechanism (APA/CPA Accredited Program or ASPPB/National Register Designated
Program).

This is a variation of the first pitfall but in this instance the supervisor’s doctoral degree may cause the
problem. It is not clear the degree to which accrediting bodies, APPIC, or CAPIC look beyond the
supervisor’s license and actually examine the origin of the doctoral degrees. The criteria often do not
address this issue, and state licensing and national credentialing requirements vary. For example, in CA
licensure applicants from state approved schools will now be evaluated on a case-by-case basis to
determine whether the degree meets the statutory educational requirement for admission to the CA
licensing examination. These are programs which are housed in institutions which are not accredited by
one of the regional accrediting bodies approved by the US Department of Education. Thus, knowing that
aperson is a licensed psychologist in CA does not tell us that the licensee has a doctoral degree which
would meet standards for licensure in other jurisdictions or for credentialing by national organizations. If
that licensed psychologists starts supervising doctoral students, he/she may unwittingly be creating a
future licensing roadblock for the student.

Supervisors who completed a doctoral program in a program which is neither accredited nor designated,
even though housed in a regionally accredited institution, do not qualify as acceptable supervisors for
the National Register (A list of eligible programs is available at

www.nationalregister.org/designate.html.)

A suggested approach to solving this problem is to request a CV from the supervisor and verify that
degree from a recognized source such as the National Register, which has on file transcripts of more
than 25,000 psychologists. The APA Membership Office or the state board may also be able to verify
doctoral degree program, institution, and year of graduation.

All this goes to the issue that licensure is insufficient to qualify someone as a supervisor. It is important
for interns to carefully qualify their supervisors in advance.

Pitfall 3: Remember the Twos: Two psychologists, two interns and two supervision hours face to face

The Second Dear Applicant letter

The internship criteria specify that there must be two or more psychologists on the staff as
supervisors, at least one of whom was actively licensed as a psychologist by the State Board of
Examiners in Psychology. According to your supervisor, he was the only psychologist on staff.
There was a second psychologist on staff as a supervisor, but she was there for only two weeks
of your training. The drug and alcohol licensed counselor who provided supervision does not
fulfill the requirement of having two psychologist supervisors. Apparently there were no
arrangements made by the internship to bring in a second acceptable supervising psychologist
when the second psychologist left.



A Third Dear Applicant letter

The internship criteria specify that there must be a minimum of two interns at the site during
the applicant’s training period. The requirement of two interns makes it appear that there is the
potential for a training environment. From the information we received, it was confirmed that
you were the only doctoral level psychology intern on site from 03/01/2005 to 08/31/2006.
Although your supervisor indicated that you had meetings with doctoral externs and psychology
associates periodically, that does not substa ntiate that an internship level training environment
was maintained by the internship Program. In addition, participating in professional training and
in-service training with staff or professionals in training for other professions does not
demonstrate that you interacted with and affected a collegial relationship with other individuals
going through doctoral level training in psychology on a regularly scheduled basis.

Or another version of this situation can be described as follows:

The internship criteria specify that there must be a minimum of two interns at the site during
the applicant’s training period. The requirement of two interns makes it clear that there is the
potential for a training environment. From the information we received, it was confirmed that
you were the only doctoral level psychology intern on site from 09/01/2000 to 08/31/2001. Dr.
X indicated that the program was unable to physically house and fund no more than one intern,
and that although there were other training programs in the area, he said she could not arrange
joint activities due to scheduling conflicts, Although Dr. X encouraged you to “seek creative ways
of connecting with others” because she “valued and understood the loss of collegial contact”
you would experience, it does not substantiate that a training environment was maintained by
the internship program. In addition, participating in a conference where you met with other
interns, and occasionally corresponding with local interns via email or phone does not
demonstrate that you interacted with and affected a collegial relationship with other individuals
going through doctoral leve| training on a regularly scheduled basis. There are several APPIC
member and APA accredited psychology internship programs in that city which could have
provided opportunities for meaningful interaction, support, and socialization with other interns.
Accommodations should have been made in advance to ensure that the training needs of the
intern took precedence over service requirements for the counseling center.

The solutions to these internship problems lie in the execution of the criteria. In the first instance, the
internship director should have made immediate plans to bring in another qualified supervisor, signed a
contract with that person, and notified the interns so that their internship would later qualify. This
would be the basis for the letter that would accompany the internship confirmation form to the state
board or the credentialing body of the special circumstances for that year. Similarly with the last two
examples, it would appear that the experience was really more like that of an employee and that
creating a training environment was really not the foremost consideration. Unfortunately, interns may
not appreciate these necessities but they are the ones held accountable.,

Pitfall 4: Good intentions: bad implementation

The National Register and most state licensure boards ask if the internship was APA approved at the
time of the applicant’s training. If the answer is no, the next question is if the internship was APPIC listed
at the time. Failing to be APPIC listed typically means that the internship must be individually examined
to determine if the internship meets the 12 widely accepted criteria.
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Itis not infrequent that in response to a question about whether the internship meets APPIC sta ndards,
the internship supervisor states that “the program was designed to follow APPIC guidelines.” However,

met criteria.

How is this assessed by the National Register and licensing boards? First, for any internship that is not
accredited or APPIC listed, a copy of the internship brochure from that time period is generally
requested. Invariably, the internship director sends a copy of the current brochure, if that even exists,
stating that no copies of the brochure from 19XX exist. This has happened so frequently that at the
National Register we now routinely ask that the internship director complete a form and describe in

Internships listed by CAPIC present a special challenge (www.capic.net). Most internships submitted as
part of an application for the National Register credential are APA accredited or APPIC listed. Only a few
are CAPIC listed. It is the latter group that is less well known especially outside of CA. In addition to the
unfamiliarity, most of the CAPIC listed internships are half time and many do not fund interns, thus the
intern may have difficulty getting licensed in states if unpaid internships are Unacceptable. According to
the survey results of students published in the APPIC Newsletter in November 2008, 19% of Ph.D.
programs and 45% of Psy.D. programs would allow students to apply for an unfunded internship. Even
s, lack of intern funding now makes internships ineligible to qualify for APPIC listing.

While half time internships pose no problem, it is important that the two half time internships be part of
an organized sequence of training for the future psychologist. Often the search for qualified internships
in today’s competitive environment drives the applicant to find any internship. Thus, for CAPIC
internships or for internships that existed prior to APPIC approval, the completion of the internship form
is an essential part of the quality assurance review by the National Register. For some individuals the
half time internships are essential to their life style and education sequence. Secondly, with the
competition for internship training it is important that internships have an opportunity to demonstrate
whether they meet standards.

Thus, | was surprised to hear from a doctoral student at one of my recent presentations on credentialing
and licensure that her doctoral program supervisor suggested that she should not pursue a CAPIC listed
internship. | would not feel comfortable making that statement myself. | think it is a criterion based and
empirical issue state by state and organization by organization. It is a different issue if the doctoral
program requires an APA approved or APPIC listing internship.

Finally there is another category of internships which occasionally are presented for licensure or
credentialing purposes: internships that are created to fill a need for a particular student. These are the
most dangerous from the perspective of satisfying the professional goals of the student. Urgency may
trump qualified training. Creating an internship out of a work setting is often unsuccessful. In the first
place there is the requirement for two interns in training at the same time. That means recruiting
another individual for training purposes. Secondly, converting an employee into an intern means that
the need for the training environment supersedes service needs. This is not to say that service needs are
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not important but balance must be achieved. In this situation a contract is essential to protecting the
student and making clear the characteristics of a training site. In most instances it will be necessary for
the former employee to be assigned to a different location with new supervisors if the employment
setting is serious about creating a training environment. It can be done. It just has to be carefully
implemented.

International training sites

In the past five years or so | have seen increasing interest from doctoral students in obtaining experience
working in foreign countries. Many of these students would like to complete an internship abroad. Even
though internship training in some countries may not be as developed as our criterion-based system in
the US and Canada, students should find out in advance if the experience would count for US licensure.
One barrier is the qualifications of the supervisors. Is there governmental licensure in that country, and
if so, is the license based upon a requirement of having a doctoral degree in psychology? Often the
answer to both questions is no. If licensure exists it is typically at the master’s level in psychology.

Finally, training in some European countries may be available only in psychotherapy training institutes as
opposed to health service delivery systems. Unlike the US, some countries have two recognition systems
or approaches to psychologists, one of which is as a psychotherapist. For these many other reasons
related to structural barriers (work permits) and cultural barriers (language and culture) it is a challenge
for US trained students. | am willing to try to advise these students if they are interested. Simply suggest
that they email me at judy@nationalregister.org

What could be done by internship directors to solve some of these problems?

1. Certify Internship for all Interns at the time of Completion:
Internship directors should complete and sign the NR Internship Confirmation Form for each
intern at the end of the year and then submit a copy to the National Register credentials bank.
The National Register will serve as a bank for those forms until they are reviewed formally at the
request of the applicant at the time of credentialing. At the same time supervisors should keep a
copy and give a copy to the intern. Attach a copy of the brochure for that year to the form that
you keep and be certain that the internship brochure is dated. Then at the time the intern
applies for a license you will have in your files a contemporaneously completed form which
attests to satisfactory completion of an internship. The internship form is available online at
www.nationalregister.org/internship.pdf

2. Bank Official Descriptions of Internship:
Keep copies of dated internship brochures and descriptions, especially when the program is not
APA accredited or APPIC /CAPIC listed for each year that the internship is in existence. Keep a
list of the names in the internship class by year. This contemporaneous information is typically
needed when former interns apply for licensure and the National Register HSPP credential. As
both applications typically occur several years after the completion of the internship, each
year’s description or contract with the student is critical to have on file and dated.

3. Determine that Supervisors at the Internship Site Meet Professional Standards:
At the time that the supervisor is chosen to be part of the internship staff, obtain accurate and
verified information on education and training and licensure. Then keep dated copies of CVs on
file. When former interns apply for NR, licensure, or other credential, the credentials of the
supervisors may be questioned. Be certain that doctoral degree institution, program completed
and date of degree are provided in response to qguestions about the credentials of the internship
staff. As indicated previously, hiring supervisors who have completed a doctoral program from
an institution that is regionally accredited but not APA Accredited or ASPPB/National Register
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Designated may not be sufficient to meet standards for the profession. The degree must be
from a program that is accredited, designated or determined by a credible authority to be the
equivalent. For instance, for credentialing by the National Register, state accreditation of an
institution/program is insufficient to qualify a person as an acceptable supervisor, even if the
supervisor is licensed as a psychologist. To do so would mean that a standard for supervisors is
lower than what is expected for applicants for credentialing by the National Register.

Other Resources

http://www.apa.org/ed/accreditation/qre interns.html
http://www.appic.org/about/2 3 1 about policies and procedures internship.html

About the Author

Judy E. Hall, Ph.D., has been the Executive Officer of the National Register of Health Service Providers in
Psychology since 1990. Before that she was the Executive Secretary for the New York State Board for
Psychology for 12 years. She has served as President of the Association of State and Provincial
Psychology Boards and Chairperson of the APA Board of Professional Affairs and APA Ethics Committee.
Dr. Hall co-edited Global Promise: Quality Assurance and Accoun tability in Professional Psychology
(Oxford, 2008). She is Fellow of APA.

For more information on the National Register, see www.nationalregister.org.




Snyder, Lavinia@DCA

From: Emil Rodolfa [erodolfa@shcs.ucdavis.edu]

Sent: Tuesday, January 31, 2012 10:15 AM

To: Snyder, Lavinia@DCA

Subject: Fwd: NCSPP Comments on CA State Approved Schools

Begin forwarded message:

From: Emil Rodolfa <errodolfa@ucdavis edu>

Date: October 16, 2011 8:15:29 PM PDT

To: Wendy Paszkiewicz <paszk@adler.edu>, ncspp@cox.net
Cc: Emil Rodolfa <errodolfa@ucdavis.edu>, "Robert@DCA
Kahane" <Robert.Kahane@dca.ca.gov>

Subject: NCSPP Comments on CA State Approved Schools

Dear Dr. Paszkiewicz and Ms. Beeaff:

We are writing to you on behalf of the State of California Board of

Psychology (BOP) Credentials Committee. The BOP is reviewing qualifications
for licensure and how qualifications affect the practice of psychology and the
education of psychologists.

As you may know, the State of California sanctions the doctoral education of
psychology students from State Approved Schools. Currently there are 12
approved schools of psychology in California that are allowed to have their students
seek and obtain licensure in California.

California State Approved Schools are not regionally accredited. The BOP would
like to understand the impact of an education at a state approved school and
requested that the Board’s Credentials Committee seek information about the
profession’s view of these schools and their students. As a result I am writing to
you, to ask if you can provide information about your association’s view of
approved schools and their graduates. Specifically can you provide comment on the
approved schools in psychology ability to become a member of NCSPP. If
NCSPP does not allow California Approved Schools to become a member of your
association, can you help us understand your rationale for the NCSPP decision.

We would greatly appreciate a response by November 7, 2011, so we are able to
discuss this issue at our November Board Meeting. Thank you very much for your
response to this request.

Sincerely,

Emil Rodolfa, Ph.D. Robert Kahane,

Vice President, State of California Board of Psychology Executive Officer

1/31/2012
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Chair, BOP Credentials Committee Board of Psychology

Emil Rodolfa, Ph.D.

Director

University of California, Davis
CAPS - Counseling and Psychological Services
North Hall

One Shields Avenue

Davis, CA 95616-8568
Www.caps.ucdavis.edu

e-Mail: errodolfa@ucdavis.edu
Telephone: (530) 752-9131
Fax: (530) 752-9923
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Emil Rodolfa, Ph.D.. Director
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Student Health and Counseling Services
University of California, Davis

Davis, CA 95616
erodolfa@shcs.ucdavis.edu
www.shcs.ucdavis.edu
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OnNov 1, 2011, at 7:05 AM, Paszkiewicz, Wendy wrote:

November 1, 2011
Drs. Rodolfa and Kahane —

I am writing in response to your request for information about California Approved
Schools and their ability to become a member of NCSPP. NCSPP does not have a
formal policy about state approval in the absence of regional accreditation. We do,
however, have membership categories and regional accreditation is required for both
classes of membership within NCSPP.

In order to be eligible for full membership in NCSPP a doctoral level program in
psychology must be accredited by the American Psychological Association, and thus
needs to be regionally accredited. Associate members include programs within an institution
with either provisional or full accreditation by a regional accrediting body recognized by the
United States Department of Education. Such programs must offer doctoral training in
professional psychology but need not be accredited. Programs are not eligible for
associate or full membership with state approval only.

We believe it is essential for all NCSPP members to have regional accreditation for the
purposes of quality assurance and institutional and program improvement. It is also our
belief that specialized accreditation, such as APA-accreditation, is valued and we
encourage and provide mentoring to our Associate member programs to seek this status.

Sincerely,
Wendy B. Paszkiewicz, PsyD
President, NCSPP

Wendy Paszkiewicz, PsyD

Adler School of Professional Psychology

Associate Vice President of Academic Affairs

President, National Council of Schools and Programs in Professional Psychology
17 N. Dearborn

Chicago, IL 60602

312-662-4211



Snyder, Lavinia@DCA

From
Sent:
To:

¢ Emil Rodolfa [erodolfa@shcs.ucdavis.edu]

Tuesday, January 31, 2012 10:15 AM
Snyder, Lavinia@DCA

Subject: Fwd: ABPP Comments on CA State Approved Schools

Begin forwarded message:

From: Emil Rodolfa <errodolfa@ucdavis.edu>

Date: October 16, 2011 8:15:51 PM PDT

To: "David R. Cox, PhD, ABPP" <drcox@abpp.org>

Cc: Emil Rodolfa <errodolfa@ucdavis.edu>, "Robert@DCA
Kahane" <Robert.Kahane@dca.ca.gov>

Subject: ABPP Comments on CA State Approved Schools

Dear Dr. Cox:

We are writing to you on behalf of the State of California Board of

Psychology (BOP) Credentials Committee. The BOP is reviewing qualifications
for licensure and how qualifications affect the practice of psychology and the
education of psychologists.

As you may know, the State of California sanctions the doctoral education of
psychology students from State Approved Schools. Currently there are 12
approved schools of psychology in California that are allowed to have their students
seek and obtain licensure in California.

California State Approved Schools are not regionally accredited. The BOP would
like to understand the impact of an education at a state approved school and
requested that the Board’s Credentials Committee seek information about the
profession’s view of these schools and their students. As a result I am writing to
you, to ask if you can provide information about your association’s view of
approved schools and their graduates. Specifically can you provide comment on
graduates from approved schools ability to become Board Certified through the
American Board of Professional Psychology (ABPP). If ABPP does not allow
graduates from approved schools to be board certified, can you help us understand
your rationale for your decision.

We would greatly appreciate a response by November 7, 2011, so we are able to
discuss this issue at our November Board Meeting. Thank you very much for your
response to this request.

Sincerely,

Emil Rodolfa, Ph.D. Robert Kahane

1/31/2012
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Vice President, State of California Board of Psychology Executive Officer

Chair, BOP Credentials Committee Board of Psychology

Emil Rodolfa, Ph.D.

Director

University of California, Davis

CAPS - Counseling and Psychological Services
North Hall

One Shields Avenue

Davis, CA 95616-8568

Www.caps.ucdavis.edu
e-Mail: errodolfa@ucdavis.edu

Telephone: (530) 752-9131
Fax: (530) 752-9923

This is a CONFIDENTIAL communication. If you have received this
e-mail in error, please notify sender and destroy.

b% Please consider the environment before printing this e-mail

Emil Rodolfa, Ph.D., Director
Counseling and Psychological Services
Student Health and Counseling Services
University of California, Davis

Davis, CA 95616
erodolfa@shcs.ucdavis.edu
www.shcs.ucdavis.edu

1/31/2012
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Dear Dr. Rodolfa and Mr. Kahane;

I will gladly respond to your inquiry, as this is an issue that I have found poses
difficulties for some individuals who seek to advance their career as a psychologist by
either becoming board certified through the American Board of Professional Psychology
(ABPP) and/or becoming licensed in another jurisdiction.

It has long been a requirement of ABPP, as well as many other psychology organizations
and jurisdictions, that an individual must graduate from a doctoral degree program in an
institution that has at least been accredited by a regional accrediting body (e.g., the
Western Association of Schools and Colleges or similar). It is generally preferable that
the degree program be accredited by the American Psychological Association (APA) or
an ASPPB/NR designated program (and for those programs accredited/designated,
regional accreditation of the degree granting institution is a requirement). ABPP expects
the candidate’s doctoral training to meet a minimum standard of rigor as well as include
training in the foundational areas of psychology through a relatively standard course of
study. Regional accreditation has been the minimum level acceptable for an institution;
regional accreditation of the institution helps assure credentialing/licensing boards that
the institution has met standards that the psychology education profession has deemed
acceptable for minimal requirements for education — it should be noted that regional
accreditation in and of itself does not apply to the education degree program, per se, but
rather to the institution. Further review of the graduate program from which an
individual has graduated is also a requirement for ABPP, and for many jurisdictions.

It has been my experience that many students appear to not understand the implications
of graduating from a program at an institution that is not, at a minimum, regionally
accredited. Further, many such applicants from California state approved programs often
seem to be of the impression that the doctoral degree program from which they graduated
is acceptable for ABPP Certification and/or licensure in other jurisdictions because they
have been led to believe that the program was “in the process of applying” for APA
accreditation, or they simply did not realize that most jurisdictions would require that the
degree be from a regionally accredited institution in order to be license-eligible. They are
often sorely disappointed and, at times, outright angry that they did not know this or were
“misled” by the degree granting institution.

All of this impacts protection of the consumer of psychological services. Professional
psychology has established minimal entry expectations that include regional
accreditation. The emphasis here is on minimal; essentially, there is a consensus that
residency in the program is also a significant requirement (in other words, regional
accreditation of distance learning program may not meet the current professional
expectations). To have institutions that are not accredited accepted by a state licensing
board leads to licensing individuals in one state who will very likely not be eligible for
licensure in any other jurisdiction. Thus, this situation results in one state determining
that eligibility for licensure is acceptable below the standard widely accepted within our

profession.

Why the California Board of Psychology would feel that its constituents do not deserve
the same minimal standards expected nationally within the profession of psychology is



Snyder, Lavinia@DCA

From: Emil Rodolfa [erodolfa@shcs.ucdavis‘edul

Sent:  Tuesday, January 31,2012 10:15 AM

To: Snyder, Lavinia@DCA

Subject: Fwd: APPIC Comments on the CA State Approved Schools

Begin forwarded message:

From: Emil Rodolfa <errodolfa@ucdavis.edu>

Date: October 16, 2011 8:14:57 PM PDT

To: Jeff baker <jeffbaker@appic.org>, "eugene d'angelo”
<Euqene.DAnquo@,childrens.harvard.edu>

Cc: Emil Rodolfa <errodolfa@ucdavis.edu>, Robert

<Robert Kahane@dca.ca.gov>

Subject: APPIC Comments on the CA State Approved Schools

Dear Dr. Baker and Dr. D'Angelo:

We are writing to you on behalf of the State of California Board of

Psychology (BOP) Credentials Committee. The BOP is reviewing qualifications
for licensure and how qualifications affect the practice of psychology and the
education of psychologists.

As you may know, the State of California sanctions the doctoral education of
psychology students from State Approved Schools. Currently there are 12
approved schools of psychology in California that are allowed to have their students
seek and obtain licensure in California.

California State Approved Schools are not regionally accredited. The BOP would
like to understand the impact of an education at a state approved school and
requested that the Board’s Credentials Committee seek information about the
profession’s view of these schools and their students. As a result I am writing to
you, to ask if you can provide information about your association’s view of
approved schools and their graduates. Specifically can you provide comment on the
ability of students from CA state approved schools to participate in the National
Psychology Internship Match Program coordinated by APPIC. If APPIC does not
allow students from California Approved Schools to participate in the National
Psychology match, can you help us understand your rationale for the APPIC
decision.

We would greatly appreciate a response by November 7, 2011, so we are able to
discuss this issue at our November Board Meeting. Thank you very much for your
response to this request.

Sincerely,

Emil Rodolfa, Ph.D. Robert Kahane,

1/31/2012



Vice President, State of California Board of Psychology Executive Officer

Chair, BOP Credentials Committee Board of Psychology

Emil Rodolfa, Ph.D.

Director

University of California, Davis
CAPS - Counseling and Psychological Services
North Hall

One Shields Avenue

Davis, CA 95616-8568
www.caps.ucdavis.edu

e-Mail: errodolfa@ucdavis.edu
Telephone: (530) 752-9131
Fax; (530) 752-9923

This is a CONFIDENTIAL communication. If you have received this
e-mail in error, please notify sender and destroy.
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Emil Rodolfa, Ph.D., Director
Counseling and Psychological Services
Student Health and Counseling Services
University of California, Davis

Davis, CA 95616
erodolfa@shcs.ucdavis.edu
www.shcs.ucdavis.edu

1/31/2012
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Hello Dr. Rodolfa,

| apologize for the delay in response to your e-mail and questions, however, we wanted to make
sure of the accuracy of our response to your specific questions. For some time, the Association of
Psychology Postdoctoral and Internship Centers (APPIC) permitted applicants from academic
programs in professional psychology to participate in the Match if that program required a one
year internship as part of their requirements for graduation. At present, APPIC has not
established critéria regarding accreditation of the doctoral programs as part of its review of an
academic program's eligibility to send applicants into the Match, however, the overriding majority
of applicants come from either regionally or nationally accredited institutions. As such, applicants
from California state approved programs in professional psychology that have a requirement of a
full year clinical internship in order to fulfill degree requirements would have historically been.
eligible to enter the Match. The data on whether they have actually entered the Match and have
been successful in obtaining an APPIC member internships are not immediately known.

in discussion with the APPIC Board of Directors, it is clear that the criteria used for eligibility to
enter the Match process are under review. The APPIC Board unanimously supports regional
accreditation and is seriously considering the possibility of requiring national accreditation of
academic programs by the Commission on Accreditation of the American Psychological
Association (APA) whose students enter the Match as revised criteria.

We understand that graduates from California state approved programs may encounter difficulties
being eligible for licensure in other states who have specific criteria about regional accreditation
of the doctoral program’s institution, As such, APPIC does support these state-approved
programs seeking regional accreditation of their academic institutions and, ultimately,
accreditation through the APA Commission on Accreditation as the established standards for

quality training in professional psychology.

| have included Dr. Jeff Baker, APPIC’s Executive Director on this e-mail response so that he can
feel free to further expand upon and/or clarify my remarks.

Please feel free to contact me if there are any further questions or concerns.

Sincerely,

Eugene D'Angelo, PhD, ABPP
Chair, APPIC Board of Directors

Eugene J. D'Angelo, PhD, ABPP

Chief, Division of Psychology

Director, Outpatient Psychiatry Service

Linda and Timothy O'Neill Chair in Psychology
Department of Psychiatry

Children's Hospital Boston

300 Longwood Avenue

Boston, Massachusetts 02115

Associate Professor of Psychology
Department of Psychiatry
Harvard Medical School



Snyder, Lavinia@DCA

From: Emil Rodolfa [erodolfa@shcs.ucdavis.edu]

Sent:  Tuesday, January 31, 2012 10:15 AM

To: Snyder, Lavinia@DCA

Subject: Fwd: VAPTC Comments on the CA State Approved Schools

Begin forwarded message:

From: Emil Rodolfa <errodolfa@ucdavis.edu>

Date: October 16, 2011 8:14:24 PM PDT

To: "Stephen R. McCutcheon” <Stephen.McCutcheon@va.gov>
Cc: Emil Rodolfa <errodolfa@ucdavis.edu>, Robert

<Robert Kahane@adca.ca.gov>

Subject: VAPTC Comments on the CA State Approved Schools

Dear Dr. McCutcheon:

We are writing to you on behalf of the State of California Board of

Psychology (BOP) Credentials Committee. The BOP is reviewing qualifications
for licensure and how qualifications affect the practice of psychology and the
education of psychologists.

As you may know, the State of California sanctions the doctoral education of
psychology students from State Approved Schools. Currently there are 12
approved schools of psychology in California that are allowed to have their students
seek and obtain licensure in California.

California State Approved Schools are not regionally accredited. The BOP would
like to understand the impact of an education at a state approved school and
requested that the Board’s Credentials Committee seek information about the
profession’s view of these schools and their students. As a result I am writing to
you, to ask if you can provide information about the Veteran's Administration view
of approved schools and their graduates. Specifically can you provide comment on
the ability of students from CA state approved schools to receive internship training
at Veterans Administration Institutions. If the VA does not allow students from
California Approved Schools to receive training at VA institutions, can you help us
understand the rationale for the VA decision.

We would greatly appreciate a response by November 7, 2011, so we are able to
discuss this issue at our November Board Meeting. Thank you very much for your
response to this request.

Sincerely,

Emil Rodolfa, Ph.D. Robert Kahane,

Vice President, State of California Board of Psychology Executive Officer

1/31/2012
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Chair, BOP Credentials Committee Board of Psychology

Emil Rodolfa, Ph.D.

Director

University of California, Davis
CAPS - Counseling and Psychological Services
North Hall

One Shields Avenue

Davis, CA 95616-8568
www.caps.ucdavis.edu

e-Mail: errodolfa@ucdavis.edu
Telephone: (530) 752-9131
Fax: (530) 752-9923
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Emil Rodolfa, Ph.D., Director
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University of California, Davis

Davis, CA 95616
erodolfa@shcs.ucdavis.edu
www.shcs.ucdavis.edu

1/31/2012
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DEPARTMENT OF VETERANS AFFAIRS
Puget Sound Health Care System
1660 South Columbian Way Seattle, WA 98108-1597

November 14, 2011
In Reply Refer To: 116

Emil Rodolfa, Ph.D.

Director

University of California, Davis

CAPS - Counseling and Psychological Services
North Hall

One Shields Avenue

Davis, CA 95616-8568

Dear Dr. Rodolfa and Members of the Credentials Committee:

The Executive Committee of the VA Psychology Training Council (VAPTC) appreciates the
opportunity to provide comment regarding the policy of the Department of Veterans Affairs
(VA) pertaining to eligibility requirements for VA internships, specifically as it relates to
accreditation status.

As you know, the central mission of the VA is to provide the highest quality health care to
Veterans. As a means of fulfilling this mission, the VA has been a leader in the development of
educational and training programs designed to prepare the next generation of health care
providers. In this regard, the VA has long recognized the importance of external review in
ensuring high quality of its educational programs, precisely because such programs form the
foundation for building a high quality workforce, and as such, are a critical element in protection
of the public.

As a matter of policy, the VA recognizes APA accreditation as the single standard for external
review of psychology training programs, and makes such accreditation a requirement for
eligibility to VA psychology training programs and/or employment as a psychologist. Because
completion of an APA accredited doctoral and internship program is required as a condition of
employment, the VA provides training only to those students and interns who would be eligible
for eventual employment. Per policy [M-8 Manual for Academic Affairs, Part 11, Chapter 2,
paragraph 2.37a.(2)(b)], the VA does not expend its resources in the training of students and
‘nterns who would be ineligible to join the VA workforce, which would include those who attend
state approved programs (e.g., California Approved Schools).

We appreciate your interest in this issue. Please let me know if we can provide assistance in any
other way.



Snyder, Lavinia@DCA

From: Emil Rodolfa [erodolfa@shcs.ucdavis.edu]

Sent:  Tuesday, January 31,2012 10:16 AM

To: Snyder, Lavinia@DCA

Subject: Fwd: APA Comments on CA State Approved Schools

Begin forwarded message:

From: Emil Rodolfa <errodolfa@ucdavis.edu>

Date: October 16, 2011 8:18:23 PM PDT

To: Catherine Grus <CGrus@apa.org>

Cc: Emil Rodolfa <errodolfa@ucdavis.edu>, "Robert@DCA
Kahane" <Robert.Kahane@dca.ca.gov>

Subject: APA Comments on CA State Approved Schools

Dear Dr. Grus:

We are writing to you on behalf of the State of California Board of

Psychology (BOP) Credentials Committee. The BOP is reviewing qualifications
for licensure and how qualifications affect the practice of psychology and the
education of psychologists.

As you may know, the State of California sanctions the doctoral education of
psychology students from State Approved Schools. Currently there are 12
approved schools of psychology in California that are allowed to have their students
seek and obtain licensure in California.

California State Approved Schools are not regionally accredited. The BOP would
like to understand the impact of an education at a state approved school and
requested that the Board’s Credentials Committee seek information about the
profession’s view of these schools and their students. As aresultlam writing to
you, to ask if you can provide information about your association’s view of
approved schools and their graduates. Specifically can you provide comment on
graduates from approved schools ability to become a member of the American
Psychological Association (APA). If APA does not allow graduates from approved
schools to be a member, can you help us understand your rationale for your

decision.
We would greatly appreciate a response by November 7, 2011, so we are able to
discuss this issue at our November Board Meeting. Thank you very much for your

response to this request.

Sincerely,

Emil Rodolfa, Ph.D. Robert Kahane,

1/31/2012
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Vice President, State of California Board of Psychology Executive Officer

Chair, BOP Credentials Committee Board of Psychology

Emil Rodolfa, Ph.D.

Director

University of California, Davis
CAPS - Counseling and Psychological Services
North Hall

One Shields Avenue

Davis, CA 95616-8568

www .caps.ucdavis.edu

e-Mail: errodolfa@ucdavis.edu
Telephone: (530) 752-9131
Fax: (530) 752-9923
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Counseling and Psychological Services
Student Health and Counseling Services
University of California, Davis

Davis, CA 95616
erodolfa@shcs.ucdavis.edu
www.shcs.ucdavis.edu
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Snyder, Lavinia@DCA

From: Emil Rodolfa [erodolfa@shcs.ucdavis.edu]

Sent:  Tuesday, January 31, 2012 10:16 AM

To: Snyder, Lavinia@DCA

Subject: Fwd: CoA Comments on CA State Approved Schools

Begin forwarded message:

From: Emil Rodolfa <errodolfa@ucdavis.edu>

Date: October 16, 2011 8:18:08 PM PDT

To: Susan Zlotlow <szlotlow@apa.org>

Cc: Emil Rodolfa <errodolfa@ucdavis.edu>, Robert
<Robert Kahane@adca.ca.gov>

Subject: CoA Comments on CA State Approved Schools

Dear Dr. Zlotlow:

We are writing to you on behalf of the State of California Board of

Psychology (BOP) Credentials Committee. The BOP is reviewing qualifications
for licensure and how qualifications affect the practice of psychology and the
education of psychologists.

As you may know, the State of California sanctions the doctoral education of
psychology students from State Approved Schools. Currently there are 12
approved schools of psychology in California that are allowed to have their students
seek and obtain licensure in California.

California State Approved Schools are not regionally accredited. The BOP would
like to understand the impact of an education at a state approved school and
requested that the Board’s Credentials Committee seek information about the
profession’s view of these schools and their students. As a result I am writing to
you, to ask if you can provide information about your association’s view of
approved schools and their graduates. Specifically can you provide comment on the
approved schools/programs in psychology ability to become accredited by the
American Psychological Association Commission on Accreditation (CoA). If CoA
does not allow California Approved Schools to become accredited, can you help us
understand your rationale for the CoA decision.

We would greatly appreciate a response by November 7, 2011, so we are able to
discuss this issue at our November Board Meeting. Thank you very much for your
response to this request.

Sincerely,

Emil Rodolfa, Ph.D. Robert Kahane,

Vice President, State of California Board of Psychology Executive Officer

1/31/2012
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Chair, BOP Credentials Committee Board of Psychology

Emil Rodolfa, Ph.D.

Director

University of California, Davis

CAPS - Counseling and Psychological Services
North Hall

One Shields Avenue

Davis, CA 95616-8568

www.caps.ucdavis.edu

e-Mail: errodolfa@ucdavis.edu
Telephone: (530) 752-9131

Fax: (630) 762-9923

This is a CONFIDENTIAL communication. If you have received this
e-mail in error, please notify sender and destroy.
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Emil Rodolfa, Ph.D., Director
Counseling and Psychological Services
Student Health and Counseling Services
University of California, Davis

Davis, CA 95616
erodolfa@shcs.ucdavis.edu
www.shcs.ucdavis.edu
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AMERICAN
PSYCHOLOGICAL
ASSOCIATION

Education Directorate

November 2, 2011

Emil Rodolfa, Ph.D.
Chair, BOP Credentials Committee Board of Psychology

Robert Kahane, Vice President,
State of California Board of Psychology Executive Officer

Dear Dr. Rodolfa and Mr. Kahane,

Thank you for your query regarding accreditation of programs in psychology by the American
psychological Association (APA) Commission on Accreditation (CoA) and the requirement for
accreditation that programs seeking accreditation are part of regionally accredited institutions.

Quality control in higher education in the United States has been conducted by a system of peer
review by accrediting bodies rather than by a federal agency. A system of federal and non-
federal recognition bodies is in place to recognize those accrediting bodies that follow
appropriate policies and procedures to ensure continued quality and stability of the higher
education enterprise. Both groups recognize three basic types of accrediting bodies:; national,
regional; and specialized and professional accrediting bodies.

[n the United States, the role of the federal government in higher education has by design been
limited to funding for educational opportunities. The United States Department of Education
follows the law and concomitant regulations regarding the recognition of peer review agencies
that are “reliable authorities regarding the quality of education or training offered by the
institutions or programs they accredit” under the Higher Education Act which was revised in
August 2008 in the Higher Education Opportunity Act. The regulations call for adherence to a
series of regulations regarding standards and procedures in place for the purposes of recognition
at both the institutional level (for regional and national accreditation) and at the programmatic
level (for agencies such as the APA-CoA). These standards include: standards for accreditation;
information about the consistency of decisions regarding accreditation, how institutions and
programs are consistently monitored regarding their quality; student learning outcomes —
including graduation and licensure rates; and how accreditation standards are enforced and
reviewed. The regulations also include a review of policies and procedures including: review of
changes in the institutions/program; policies regarding the review process and due process;
notification of the public. Institutional accreditors (regional and national accrediting bodies) also
must address the fiscal viability of institutions since the accreditors serve as Title IV gatekeepers
of federal funds.




The non-federal recognition body, the Council of Higher Education Accreditation or CHEA, also
has standards for the recognition of accrediting bodies. One major difference between the two
recognition bodies is that there are no links to federal funding involved in CHEA recognition and
CHEA is limited to accreditation of agencies reviewing degree-granting institutions and
programs.

One major difference among these accrediting bodies includes different scopes in terms of what
the “unit of analysis” is that is undergoing quality review. In the case of regional and most
national accreditors ), the unit of analysis is the entire institution seeking accreditation. For most
of the professional accreditation agencies, such as the APA-CoA, it is the particular program
itself that is being reviewed for the purposes of quality assurance. Thus, the six regional
accrediting bodies focus on institutions granting undergraduate and post graduate degrees, the
CoA looks solely at the quality of programs providing advanced education and training in
professional psychology. The APA CoA is the only accreditor recognized by both the
Department of Education and the Council of Higher Education Accreditation to provide

accreditation of programs in professional psychology.

The APA CoA relies on regional institutional accreditation for a variety of judgments including
the stability of the overall institution and other institutional resources such as access to library
materials, student services, financial aid services, and broader faculty policies and procedures
that meet standards for higher education. With recent regulations such as the federal definition of
a credit hour, the APA-CoA also relies on the review of regional accrediting bodies.

With respect to APA membership, it is important to note that many psychologists are trained in
areas (c.g., social psychology, cognitive psychology) that do not prepare them to enter
professional practice. Those programs are not eligible for APA accreditation, thus the reliance
on regional accreditation as a criteria for APA membership.

Sincerely
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Cynthia D. Belar, Ph.D., ABPP,

Executive Director, Education Directorate
American Psychological Association
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Snyder, Lavinia@DCA

From: Emil Rodolfa [errodolfa@ucdavis.edu]

Sent: Saturday, December 10, 201 1:2:09 PM

To: Robert Kahane: Snyder, Lavinia@DCA
Subject: Fwd: Profit-making, State Approved Schools

Please include in a packet on aproved schools that we will develop for the upeoming hoard meeting

Emil Rodolfa, Ph.D.

Director

University of California, Davis
CAPS - Counseling and Psychological Services
North Hall

One Shields Avenue

Davis, CA 95616-8568
www.caps.ucdavis.edu

e-Mail: erradolfa@ucdavis.edu
Telephone: (530) 752-9131
Fax: (530) 7562-9923

This is a CONFIDENTIAL communication. If you have received this
e-mail in error, please notify sender and destroy.

é please consider the environment before printing this e-mail

Begin forwarded message:

From: "Charles Faltz, Ph.D." <c§adpaé%q_acbell.ﬂet>

Date: December 9, 2011 1:03:15 PM E

To: "rodolfa, emil r’ <errodolfa@ucdavis.edu=

Cc: gail evans <gaevans@aol.com>, "kahane, robert"

<Robert_Kahane@dca.ca.gov>, Jo Linder-Crow

< lmgiercrow@_cpapsych.or%a Amanda Levy <alevy@cpapsych.org>
ubiect: Profit-making, State Approved Schools

Reply-To: cpadpa@pacbell.net

Hi Emil- In terms of public policy, there is strong evidence in two areas that raises serious
questions about profit-making, California state approved schools. First, the problems center
about the long history of the State being unable to effectively regulate these schools. The second
area, which probably relates to the first problem, is how these schools often exploit students by
strongly encouraging them to borrow substantial amounts of money to pay the tuition in the
context of many of them never completing the course of study or, having completed the courses
that are offered, are unable to find employment with enou gh compensation to justify the amount
of debt the student incurs. This usually happens with the explicit encouragement by the schools.

Today's NY Times has a feature article about a California trade school that is an example of the
problems students at these institutions encounter. If there is a wish to ask the legislature to
address the problems of state approved schools. the numerous articles that have appeared about
these two issues and others that illustrate the basic problems in this industry should be presented
to the legislature as problems that warrant additional protection for those the schools exploit.
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Irom the NY Times
December 9. 2011

Low Marks for a Medical Training Institute, and
the State Lags in Oversight

Rebecea Solomon struggled during her brief internship at a women's clinic in Salinas,

Although the internship was required to earn a degree us an ultrasound technician, Ms. Solomwon said she lacked
fundamental skills, like how to perform ultrasound exams on preghant women. Frustrated, she quit the internship
after two weeks. She is now working at a Cost Plus World Market.

She blames the Institute of Medical Education, a postsecoudary vocational school. Now, she finds herself deeply in
debt and without the skills necessary to get the jobs she thought she was being 1 rained to do.

iserondan 1

When Ms. Solomon complained to the Califoriis Burear ios Frivate Post : wiiun. established by the
Legislature two years ago to st rengthen protections for students at private vocational schools, she said she was told
that the bureau did not have the staff needed to investigate her complaint,

Thousands of Californians find successful careers after attending private vocational schools ~ from beauticians and
medical assistants to computer programmers and truck drivers. There are about 1,500 private. postsecondary
vocational schools in the state. with an estimated 400,000 students. But despite hundreds of complaints, the bureau
gives students little gnidance in knowing which schools are best qualified and indeed does not fulfill many of its core
oversight responsibilities.

Ms. Solomon, 26, of Monterey, said she paid $20,000 in tuition and fees to the Institute of Medica! Education, which
promised her she would get the education she needed to receive an ultrasound technician degree within 18 months.
But the institute, which has campuses in San Jose and Ouakland, “didn’t give me the education that was promised or
that I needed to go into the field,” she said.

“This was supposed to be a career for me,” she said. “Now, T am basically stuck paying this $20,000.”

The Institute of Medical Education offers certificate programs in vocational nursing, medical assisting and other
lLealth-related fields, and associate degrees in dental hygiene, for fees as high as $40,000. In the last three years, Ms.
Solomon and five other students have filed complaints with the Better Business Bureau of Silicon Valley about the
quality of the program.

This fall, regulators from the California Board of Vocational Nursing and Psychiatric Technicians placed the institute’s
acereditation for its vocational nursing program on “provisional status,” after many graduates were found to be failing
the national licensing exam, A national accrediting body affiliated with the American De ntal Association recently
{ssued a warning that the institute’s dental hygiene program could lose its accreditation early next vear.

Khoi M. Lam. program manager at the institute, defended it.

“The Institute of Medical Education’s highest priority is to offer the tools, resources and opportunities for all students
to succeed,” Mr. Lam said in a written statement. “Ultimately, it is the student’s responsibility to seize the
opportunities and be proactive.”

Mr. Lam also disputed Ms. Solomon’s complaints, saying she had quit two internships and missed at least eight days
of school.

“The complaints made by Rebecca Solomon concerning the inadequacy of the institution’s curriculum are not
Jegitimate on many levels,” he said. “With so many absences in a single month, any student undoubtedly will struggle
at any academic level, and especially with the advanced curriculum that M. E. offers its students.”

The Institute of Medical Education remains on the list of approved schools on the Web site of the California Bureau
for Private Postsecondary Education.

An examination by The Bay Citizen found that over the last two vears, the bureau had not met many of its core
responsibilitics, like swiftly investigating complaints, monitoring the quality of educational programs and rooting out
unlicensed schools.



Page 3 of 3

It found that the bureau has provided little enforcement of unlicensed institutions, including diploma mills, which
provide degrees for little or no work. In addition, the agency has a backlog of some 200 investigations of schools
accused of hiring unqualified faculty members. providing degrees of dubious value and other violations of state
education code.

Also, the bureau has violated a state requirement to process and resolve at least some of these cases within 18 months.
Tt did not send inspectors to campuses until last month, although it is required to do so every two years under state
law to check that schools are financially solvent, employ qualified faculty members and deliver on their academic
promises.

Emily Rusch, state director of the California Public Interest Research Group. a consumer advoeacy group,
said, “Clearly, the bureau isn't meeting the intent of legislators, and regulators should ensure that the bureau’s staffing
is adequate to actually protect students.”

The bureau was created to replace a regulatory agency disbanded in 2007 because, according to state lawma kers,
it *failed to ensure student protections or provide effective oversight of private postsecondary schools.”

The eurrent bureau began operations in January 2010.

“We had a delaved start because of staffing issues,” said Russ Heimerich, a spokesman for the State Departiment of
Consumer Affairs, which oversees the bureau,

Hiring freezes, budget delays and spending cuts under former Gov. Arnold Schwarzenegger a nd current Gov. Jerry
Brown were responsible, Mr. Heimerich said, adding, “Once our compliance unit is fully functioning, we will see a lot
cleaner compliance from the schools.” and complaints from students will decline.

Mr. Heimerich said that for most of last year the burean operated with just three employees — a manager and two
clerical employees. It now has 48 employees, with 12 vacant positions.

Fiji Evangelista, 28, of Fremont, another former student at the Institute of Medical Education, said she dropped out of
its vocational nursing program in July 2008 after just three months, concerned about the quality of the instruction.
Classes largely consisted of instructors’ reading from a book, she said.

Ms. Evangelista said that when she Jearned that many of the institute’s graduates failed to pass the vocational nursing
exam, she decided to quit. She is still paying off a 10,000 loan for the program.

State documents show that in the year ending June 30, 2011, an average of 42 percent of the Institute of Medical
Education’s graduates failed the national vocational nursing licensing exam, versus a statewide average of 24 percent.
The institute’s pass rates on the board exams fell more than 10 percentage points below the statewide average for
eight consecutive quarters, a violation of state code.

On a recent afternoon outside the institute’s San Jose campus, students wearing medical scrubs gave a more positive
review.

*The teachers are decent,” said Maria Obis, 32, a dental hygiene student from San Lorenzo, noting that her classes

, 32,
were taught by licensed doctors, dentists and dental hygienists. “And it's aceredited. That's the most important part,
so we can take the board exam.”

Chris Dang, 22. a vocational nursing student from Los Gatos, said that for one subject, medical surgery, he had four
instructors who quit or were fired over the course of two months.

But, Mr. Dang said, “I'm grateful, because it's kind of affordable and they didn’t have a wait list.”

Jgollan@baycitizen.org
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P.O. Box 927586, San Dicgo, California 92192 Phone: (619) 674-7392  Fax: (619)713-7374  samucl@muanpark.com

Via Personal Delivery

November 18, 2011

Board of Psychology

Department of Consumer Affairs
2005 Evergreen Street Suite 1400
Sacramento, CA 95815

Re: Agenda Item 8(e) for November 18, 2011 Board Meeting

Dear Board of Psychology:

San Diego University for Integrative Studies (“SDUIS™), again, objects to the above referenced
agenda item for the Board of Psychology’s (“Board”) November 18, 2011 Meeting. In a letter,
dated August 17, 2011, SDUIS set out several objections to the same agenda item, now carried
over from the Board Meeting in August. However, said letter was not included in the Board’s
materials and additional hand carried items to be considered for Agenda item 8(e), posted
yesterday. Government Code §11125.1, requires that: “writings, when distributed to all or a
majority of all. of the members of a state body by any person in connection with a matter subject
to discussion or consideration at a public meeting of the body, are disclosable public records
under the California Public Records Act....” Government Code §11 125.1. Therefore, each of
the documents provided to you by SDUIS, not only must be considered by the Board, but must
be disclosed as public records. It does not appear that the Board is complying with either
requirement.

As stated previously, the proposed discussion is immaterial, is improperly framed, and
contemplates matters that are beyond the scope of the Board’s powers. The sole purpose of the
Board of Psychology. and the Board of Private Postsecondary Education (“BPPE™), is to protect
the public by regulating schools in conformance with state law. Cal. Bus. & Prof. Code §2936;
Education Code §94875. et seq. The agenda item, “Discuss California Laws and Regulations
Regarding Approved Schools Versus the National Educational Standards for Psychologists.” is
therefore preempted. The California Private Postsecondary Education Act of 2009. A.B. 48. and
the Psychology Licensing Law (Cal. Bus. & Prof. §2900, et seq.) absolutely prohibit the Board
from passing regulation barring graduates of Approved Schools from applying for licensure in
the State of California. Therefore. it simply makes no difference whether other entities, such as
the American Psychological Association, which are involved in accreditation, disapproves. The
Board of Psychology owes a fiduciary duty to consumers in the State of California. and it must
implement, rather than sabotage, the will of the people to retain California’s longstanding system
of Approved Schools.
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Of immediate concern. is the apparent bias among certain members of the Board to drive the
licensure of Approved School graduates into extinction. Of the materials and ~additional hand
carried items” that were posted two days prior to the Meeting. none of them represent. or are
favorable of. the position of Approved Schools. Each and every document singularly
disapproved of California’s licensing of graduates from unaccredited schools. Yet, many of the
documents appear to be return correspondence, clicited by inquiries made by Board Member.
Rodolfa, and concern the extra-jurisdictional treatment of California Approved School graduates.
Was even one inquiry made by the Board to the potential victims on the plate? Though the
agenda item purports 1o be a “discussion” item, why 1s only one viewpoint in circulation?

Even setting aside, for the moment. the issue of relevance, many of the licensing concerns raised
by those interested in eliminating competition from the State of California are squarely addressed
in Education Code §94885, et seq.

Education Code §94875: The bureau shall, by January 1, 2011,
adopt by regulation minimum operating standards for an institution
that shall reasonably ensure that all of the following occur:

(a) The content of each educational program can achieve its stated
objective.

(b) The institution maintains specific written standards for student
admissions for each educational program and those standards are
related to the particular educational program.

(c) The facilities, instructional equipment, and materials are
sufficient to enable students to achieve the educational program’s

goals.

(d) The institution maintains a withdrawal policy and provides

refunds.

(e) The directors, administrators, and faculty are properly
qualified.

(f) The institution is financially sound and capable of fulfilling its
commitments to students.

(g) That, upon satisfactory completion of an educational program,
the institution gives students a document signifying the degree or

diploma awarded.

(h) Adequate records and standard transcripts are maintained and
are available to students.
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(i) The institution is maintained and operated in compliance with
this chapter and all other applicable ordinances and laws.

The Bureau must independently verify the eligibility of Approved Schools and may utilize “site
visits or other methods deemed appropriate by the bureau.” Education Code §94887. The Board
of Psychology must aid in these endeavors by, among others, “adopting a program of consumer
and professional education in matters relevant to the ethical practice of psychology.” Bus. &
Prof. Code §2936. The issue of whether or not Approved School graduates may sit for licensure,
however, is within the domain of the California State Legislature.

We. therefore, urge the Board of Psychology to remember that its fiduciary duty is to the
consumers of California, alone. If external factors, such as the purported discrimination suffered
by California’s psychologists, represent a danger to consumers of California. perhaps it is the
persons inflicting the harm, rather than fruits of the prejudice, that should be examined,
discussed. and, if necessary, confronted. Unless there is a bona fide issue, correciable by the
Approved Schools or the Board of Psychology, regarding the competence of California licensed
psychologists, no discussion can be had in an area already occupied by general State law.

For the foregoing reasons, and in addition to those previously asserted, San Diego University for
Integrative Studies respectfully objects to the discussion contemplated under Agenda Item 8(¢),
the documents posted by the Board of Psychology on the eve of the Meeting, and to any
subsequent action taken as a result of the improper discussion.

Respectfully,

Samuel H. Park
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From: Barry Lord [Barry.Lord@socalsem.edu]

Sent: Wednesday, November 16, 2011 10:58 AM
To: Kahane, Robert@DCA; Thomas, Jeffrey@DCA
Cc: Julie Hayden; Ed Herrelko

Subject: Accreditation Information

Attachments: WASC and TRACS - Standards Comparisons.doc; Accreditation.docx; Model Licensing Act.pdf

Dear Mr. Kahane,

At the last Board meeting, the Chair and other Board members requested some information on
accreditation. The board needs to know that all accrediting bodies that are recognized by the U.5.
Department of Education have met the same minimum requirements. Previous Boards of Psychology
(BOP) Board members and State law have recognized this fact and have not sought to make preferences
toward one accreditation body over another. | have attached some information regarding the different
kinds of accreditations. | have also included a compare and contrast document that evaluates this issue
standard by standard. the differences between WASC (an example of a regional/institutional
accreditation) and TRACS (an example of a national/institutional accreditation) is laid out in the
“Standards Comparisons” that | have attached for them. As you can se€, a National accreditation
commission would require greater specifics in their standards than does a Regional accreditation body,
such as WASC. The Council for Higher Education Accreditation makes a compelling argu ment for the
recognition of the different accrediting bodies and those schools and colleges that they accredit.

Ref: http://www.chea.org/

The reason that this matter keeps coming up at the board meetings is that the proposed APA
Model Licensing Act (APA-MLA), that the board is considering, prohibits all State approved and
Nationally accredited schools except for Regionally accredited schools. This means that
Nationally accredited schools that actually have greater standards would be not be allowed to
provide training for Psychologists toward licensure This act is discriminatory at best and the
Board members are requested to consider the facts before recommending the APA-MLA to

become State law.

Would you be kind enough to pass this on to the Board Members prior to their meeting in San
Diego this Friday.

Sincerely,

Barry Lord, Psy.D.
Program Director

Behavioral Science Dept.
Southern California Seminary
619-201-8985
Blord@socalsem. edu

CONFIDENTIALITY NOTICE: The information contained in this message is legally privileged and
confidential information intended for the use of the individual or entity named above. If the reader of this
message is not the intended recipient, or the employee or agent responsible to deliver it to the intended
recipient, you are hereby notified that any release, dissemination, distribution, or copying of this
communication is strictly prohibited. If you have received this communication in error, please notify the
author immediately by replying to this message and delete the original message. Thank you.
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The reason that this matter keeps coming up at the board meetings is that the proposed APA
Model Licensing Act (APA-MLA), that the board is considering, prohibits all State approved and
Nationally accredited schools except for Regionally accredited schools. This means that
Nationally accredited schools that actually have greater standards would be not be allowed to
provide training for Psychologists toward licensure This act is discriminatory at best and the
Board members are requested to consider the facts before recommending the APA-MLA to
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Program Director
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Southern California Seminary
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author immediately by replying to this message and delete the original message. Thank you.



‘ ‘ Through its excellent
leadership, DETC is
highly regarded as both a
gateway to improving
distance education and a
gatekeeper for barring
misuse of federal and

other funds—and the
diminution of quality 9 3
Susan Porter Robinson

Vice President of Lifelong

Learning
American Council of Education

DETC

visits and conferences.

Sheila M. Hawkins

‘ 6 DETC accredited schools were the first to be allowed to
admit DETC application in lieu of specified sections of
the state application. We also utilize DETC as the sole
resource for our program review of distance education
programs. Indeed, the Bureau siaff has benefited from
the training and expertise of DETC during the accrediting

59

Education Administrator. Degree Programs
California Bureau of Private Postsecondary and
Vocational Education

Based on my experience over the
past eight years, DETC is viewed as
a most reliable accrediting body
regarding the quality of education
and training offered by the
institutions it accredits. in

particular, when we determine that it
(an institution) is DETC accredited,
we know that the school has
already met a rigorous review and
will have littie difficully in meeting

¢6

29

Georgia's standards and criteria.

William C. Crews

Executive Director

Non-public Postsecondary Education
Commission

‘ ‘ | use DETC often as my measure of the best, | can

always count on DETC doing things right, and for
the right reasons. Wisconsin has only one
Memorandum of Understanding with one accrediting
agency, DETC. We did this because we trusted the
quality and competence of DETC. Over the years,
our decision has been tested, and it has always
proved to be the correct decision for Wisconsin
residents.

Patrick Sweeney

State of Wisconsin
Education Approval Board

22

‘ ‘ Evidence is overwhelming that DETC
deserves continued recognition as a
reliable partner in our mutual quest for
high guality educational opportunities

for adult learners. , ?

Kathryn M. Snead
President
Servicemambers Opportunity Colleges

G € The (Missouri) department considers DETC

to be a reliable arbiter of educational infegrity
and quality and an important member of the
postsecondary education community. The
standards by which the (DETC)

Commission evaluates schools and its
decisions concerning individual schools are
an important part of the licensure process in

Missouri. 3 3

Leroy Wade

Director

Proprietary School Certification
State of Missour




Over 140 million alumni

Ik DETC

Serving the nation since 1926

Founded: 1926, with a grant from the Carnegie Corporation
Size: 100 distance institutions in 7 countries enrolling over 3 million students

Recognitions: U.S. Secretary of Education, 1959-present; National Commission on Accredltmg,
1973-75;, COPA, 1975-93; CORPA, 1993-98; CHEA, 2001-present.

Scope of Activity: Accreditation of primarily distance institutions at the non-degree postsecondary
level and accreditation of degree-awarding primarily distance institutions from the associates
through the professional doctoral degree levels; includes Title IV authority for degree institutions.

Staff: Six full time staff: the Executive Director and Associate Director have a combined seven
decades of DETC service.

\ 4

Institutional Ownership Types

1. Closely Held 65

2. Military 3
3. Faith-Based 5
4. Non-ProfitAssn 4
5. U.S. State Owned 1
6. Non-U.S. State 5
7. Non-U.S.Private 4
8. Publicly Traded 2
9. High Schools 11
TOTAL 100

Student Profile

Most DETC students select the distance study method because it is the most convenient way for them to
learn. The largest percentage of students are ages 41-45 and make $61-71,000 a year. 26% of degrees
awarded are at the Associate’s degrees, 27% are Bachelor's degrees, 37% are Master's degrees, 7% Juris
Doctor, and 3% other First Professional Degree. It takes an average of 3.4 years for a DETC student to

earn a degree.



A. The Postsecondary DETC Student

B Average Age is 34; 47% male, 53% female

B 81% are employed at the time of enroliment

E 40% have their tuition paid by employers

B 85% have a high school diploma or GED certificate, 40% have an associate’s degree,
20% have a bachelor’s degree, and 2% have a master’s degree

E  The average lesson completion rate is 77%, the average graduation rate is 71%

B. The Degree-Granting Student

B  The average age is 37; 55% are male, 45% are female

B 94% are employed at the time of enroliment

B 38% have their tuition paid by employers

B The average lesson completion rate is 74%, the average graduation rate is 69%

Graduate Satisfaction Rates

A. Achieved all their Goals 95%
B. Satisfied overall 97%
C. Would Recommend 97%
D. Successful Credit Transfer 70%

A fow Sfamous Alummni

€ Industrialist Walter Chrysler

€ Senators Barry Goldwater & Stuart Symington
@ President Franklin D. Roosevelt

€ South African President Nelson Mandela

€ Cartoonist Charles Schulz

€ Playwright Clifford Odets
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Supervisor Satisfaction Rates

A. Said DETC Graduates Compared
Favorably with Resident School Grads

B. Said Graduate Performs Better on the Job

C. Would Encourage Others to Enroll in
Accredited Distance Education Programs

1

100%

87%

93%



How Difficult is it to Earn the DETC Seal?

Approximately 1 out of 3 applicants eventually earns DETC accreditation. In the period
2001-2006, out of more than 100 new applications, only 36 new institutions were
accredited; 3 institutions had accreditation withdrawn by DETC and 13 others resigned.

A Leader in National and State Affairs

® DETC was among the first accrediting associations to accredit military educational institutes: the U.S. Air Force
in 1975, the U.S. Marine Corps in 1977 and the U.S. Army in 1978.

B DETC institutions trained over 1.2 million students using their Vietnam-era G.I. Bill benefits.

® DETC was responsible, in 1985, for opening the door for all nationally accredited schools to become eligible for
military tuition reimbursement funding for active and reserve military members.

@ DETC was the only national accrediting agency to gain recognition from the National Commission on
Accrediting, the predecessor non-government association of institutional accreditors to the Council on
Postsecondary Accreditation (COPA).

B DETC was the first of the national accrediting agencies to forge a partnership with the American Council on
Education’s college credit recommendation program (CREDIT).

B DETC served on the CHEA Task Force on Credit Transfer (see CHEA's “Transfer and the Public Interest,”
www.chea.org).

B DETC actively supports the National Association of State Administrators and Supervisors of Private Schools
(NASASPS) and has presented at several NASASPS Annual Conferences.

& DETC has executed an agreement for dual accreditation for its institutions with the Middie States Association-
Commission on Secondary Schools.

E DETC has executed a Memorandum of Understanding with the Wisconsin Educational Approval Board which
accepts- DETC accreditation in lieu of EAB review for all non-Wisconsin distance institutions enrolling Wisconsin

students.

® DETC is accepted by the California Bureau of Private Postsecondary and Vocational Education (BPPVE),
where BPPVE accepts DETC evaluations and reports in lieu BPPVE reports.

B DETC's Executive Director serves or has served on the CHEA International Commission; the CHEA Advisory
Board on Specialized and National Accreditation; the CHEA 10th Anniversary Commission; the ACE Commission
on Lifelong Learning and the Servicemembers Opportunity College (SOC) Advisory Board.

®m DETC works closely with the Office of the Secretary of Defense on voluntary ed ucation matters that affect all
accredited institutions. The DETC Executive Director was the Co-Chair of the DoD Task Force on Principles of Good

Practice in Distance Learning.
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Accreditation

Judith S. Eaton _
President, Council for Higher Education Accreditation

A cereditation is a process of external quality review created and used by

higher education to scrutinize colleges, universities and programs for quality
assurance and quality improvement. Accreditation in the United Stares is more
than 100 years old, emerging from concerns to protect public health and safery and
to serve the public interest.

In the United States, accreditation is carried out by
private, nonprofit organizations designed for this specific In the United States,
accreditation is
carried out by
private, nonprofit

is decentralized and complex, mirroring the decentralization organizations

and complexity of American higher education. The higher designed for this
specific purpose,

purpose. External quality review of higher education is a
nongovernmental enterprise. The U.S. accreditation structure

education enterprise is made up of degree-granting and

non-degree-granting institutions. These may be public or
private, two- or four-year, nonprofit or for-profit. They spend $420 billion USD
and employ approximately 3.4 million full- and part-time people with enrollment
of credit students projected at more than 19 million for 2011.*

U.S. accreditors review colleges and universities in 50 states and 113 other
countries. They review many thousands of programs in a range of professions and
specialties including law, medicine, business, nursing, social work, pharmacy; arts

and journalism.

Both federal and state government consider accreditation to be a reliable authority
on academic quality. The federal government relies on accrediration to assure the
quality of institutions and programs for which the government provides federal
funds and for which the government provides federal aid to students. Most state
governments will initially license institutions and programs withour accreditation.
However, states will subsequently require accreditation to make state funds available

*The Chronicle of Higher Education, August 27, 2010.



to institutions and students. States often require that individuals who sit for state
licensure in various professions have graduated from accredited insticutions and

programs.

TYPES OF U.S. ACCREDITING ORGANIZATIONS
There are four types of accrediting organizations:
* Regional accreditors. Accredit public and private, mainly nonprofir and
degree-granting, two- and four-year institutions.

* National faith-related accreditors. Accredit religiously affiliated and
doctrinally based institutions, mainly nonprofit and degree-granting.

* National career-related accreditors. Accredit mainly for-profit, career-based,
single-purpose institutions, both degree and non-degree.

* Programmatic accreditors. Accredit specific programs, professions and
freestanding schools, e.g., law, medicine, engineering and health professions.

HOW U.S. ACCREDITATION IS ORGANIZED

Eighty recognized institutional and programmaric

Accreditation is the accrediting organizations operate in the United States.*
primary means by

which colleges,
universities and the colleges, universities and programs thar created

programs assure accreditation, not government. In 2008-2009, accrediting
qtﬁ::‘;ﬁz zt‘u;:?c"ts organizations employed more than 760 paid full- and part-
: time staff and worked with more than 19,000 volunteers.**

Accrediting organizations derive their legitimacy from

THE ROLES OF ACCREDITATION

Accreditation carries out the following roles:

* Assuring quality. Accreditation is the primary means by which colleges,
universities and programs assure quality to students and the public. Accredited
status is a signal to students and the public that an institution or program
meets ar least threshold standards for, e.g., its faculty, curriculum, student
services and libraries. Accredited status is conveyed only if institutions and
programs provide evidence of fiscal stability.

" 2009 CHEA Almanac of External Quality Review. The number of recognized accreditors varies
depending on whether an existing accreditor maintains recognition or a new accreditor earns
recognition. These variations have been modest, perhaps one or two per year.

* 2009 CHEA Almanac of External Quality Review.
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* Access to federal and state funds. Accreditation is required for access to
federal funds such as student aid and other federal programs. Federal student
aid funds are available to students only if the instirution or program they
are attending is accredited by a recognized accrediting organization. The
government provides $150 billion USD in federal funds per year. State funds
to institutions and students are contingent on accredited status.

* Engendering private sector confidence. Accreditation status of an institution

or program is important to employers when evaluating credentials of job
applicants and when deciding whether to provide tuition support for current
employees seeking additional education. Private individuals and foundations
look for evidence of accreditation when making decisions abour private giving.

* Easing trangfer. Accreditation is important to students for smooth transfer

of courses and programs among colleges and
universities. Receiving institutions take nore

of whether or not the credits a student wishes

to transfer have been earned at an accredited
institution. Although accreditation is but one
among several factors taken into account by
receiving institutions, it is viewed carefully and is
considered an important indicator of quality.

VALUES AND BELIEFS OF ACCREDITATION

U.S. accreditation is built upon a core set of traditional
academic values and beliefs. These are described by the
following statements:

Accreditation status
of an institution or
program is important
to employers when
evaluating credentials
of job applicants and
when deciding
whether to provide
tuition support for
current employees
seeking additional
education.

* Higher education institutions have primary responsibility for academic
quality; colleges and universities are the leaders and the key sources of

authority in academic matters.

* Institutional mission is central to judgments of academic quality.

* Institutional autonomy is essential to sustaining and enhancing academic quality.

* Academic freedom flourishes in an environment of academic leadership of

institutions.

diversity of institutional purpose and mission.

AN Overview or U.S. ACCREDITATION
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HOW U.S. ACCREDITATION IS FUNDED

Accrediting organizations are funded primarily by annual dues from institutions
and programs that are accredited and fees that institutions and programs pay for
accrediration reviews. In some instances, an accrediring organizarion may receive
financial assistance from sponsoring organizations. Accrediting organizations
sometimes obtain funds for special initiatives from government or from private
foundarions. Accrediting organizations report thar they spent more than $98

million USD in 2008-2009.*

THE OPERATION OF U.S. ACCREDITATION

Accreditation of institutions and programs takes place on a cycle that may range
from every few years to as many as 10 years. Accreditation is ongoing; the initial
earning of accreditation is not entry to indefinite accredited status. Periodic review
is a face of life for accredited institutions and programs. Self-accreditation is not an

option.

An institution or program seeking accreditation must go through a number of
steps stipulated by an accrediting organization. These steps involve a combination
of several tasks: preparation of evidence of accomplishment by the institution or
program, scrutiny of this evidence and a site visit by faculty and administrative
peers and acrion by the accrediting organization to determine accredirarion status.

* Self-study. Institutions and programs prepare a written summary of
performance, based on accrediting organizations’ standards.

* Peer review. Accreditation review is conducred primarily by faculty and
administrative peers in the profession. These colleagues review the self-study
and serve on visiting teams thar review institutions and programs after the
self-study is completed. Peers constitute the majority of members of the
accrediting commissions or boards that make judgments about accrediting

srarus.

* Site visit. Accrediting organizations normally send a visiting team to review
an institution or program. The self-study provides the foundation for the team
visit. Teams, in addition to the peers described above, may also include public
members (non-academics who have an interest in higher education). All team
members are volunteers and are generally not compensated.

"2009 CHEA Almanac of External Quality Review.
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* Judgment by accrediting organization. Accrediting organizations have
decision-making bodies (commissions) made up of administrators and faculty
from institutions and programs as well as public members. These commissions
may affirm accreditation for new institutions and programs, reaffirm
accreditation for ongoing institurions and programs and deny accreditation to
institutions and programs.

* Periodic external review. Institutions and programs continue to be reviewed
over time. They normally prepare a self-study and undergo a site visit each

time.

Accrediration is a trust-based, standards-based, evidence-based, judgment-based,

peer-based process.

HOLDING ACCREDITORS ACCOUNTABLE: “RECOGNITION” OF
ACCREDITING ORGANIZATIONS

In the United States, accreditors are accountable to the institutions and programs
they accredit. They are accountable to the public and government that have
invested heavily in higher education and expecr quality. Accreditors undertake an
organizational self-assessment on a routine basis and are required to have internal
complaint procedures.

Accreditors also undergo a periodic external review of their organizations known as
“recognition.” Recognition is carried out either by another private organization, the
Council for Higher Education Accreditation (CHEA, a national coordinating body
for institutional and programmaric accreditation) or the United States Deparrment
of Education (USDE). Although accrediration is strictly a nongovernmental
activiry, recognition is not.

- HOW RECOGNITION OPERATES
The process of recognition is similar ro accreditation in a number of ways:

* CHEA and USDE each develop standards that must be met by an accrediting
organization in order to be recognized.

* An accrediting organization undertakes self-evaluation based on recognition
standards.

An Overview oF U.S, ACCREDITATION 5



* CHEA or USDE may require a staff site visit to the accreditor and staff report
on the visit.

* CHEA and USDE award or deny recognition status.

* An accrediting organization undergoes periodic review to maintain recognition.

As of 2009, 19 institutional accrediting organizations were or had been recognized
by either CHEA or USDE or both. These organizations accredit approximately
7,400 institutions that make up U.S. higher education. Sixty-one (61)
programmatic accrediting organizations were or had been recognized and accredit
more than 21,000 programs.*

COUNCIL FOR HIGHER EDUCATION ACCREDITATION (CHEA)

CHEA has six standards by which it reviews accrediting organizations for
recognition. The standards place primary emphasis on academic quality assurance
and improvement for an institution or program. They require accreditors to advance
academic quality, demonstrate accountability, encourage purposeful change and
needed improvement, employ appropriate and fair procedures in decision making,
continually reassess accreditation practices and sustain fiscal stability.

CHEA accreditors are normally reviewed on a 10-year cycle with two interim
reports. The review is carried out by the CHEA committee on recognition, a group
of institutional representatives, accreditors and public members who scrutinize
accreditors for their eligibility for CHEA recognition and review accredirors based
on an accreditor self-evaluation. The review may also include a site visit. The
committee on recognition makes recommendarions to the CHEA governing board
to affirm or deny recognition to an accrediror.

CHEA (NONGOVERNMENTAL) RECOGNITION STANDARDS * *

* Advance academic quality. Accreditors have a clear descri ption of academic
quality and clear expectations that the institutions or programs they accredit
have processes to determine whether quality standards are being met.

* Demonstrate accountability. Accreditors have standards thar call for
institutions and programs to provide consistent, reliable information about
academic quality and student achievement to foster continuing public

confidence and investment.

" 2009 CHEA Almanac of External Quality Review,
“*As of June 2010. This language illustrates the recognition standards and is not the full or official
CHEA policy statement.
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* Encourage, where appropriate, self-scrutiny and planning for change and
needed improvement. Accreditors encourage self-scruti ny for change and
needed improvement through ongoing self-examination in institutions and
programs.

* Employ appropriate and fair procedures in decision making. Accreditors
maintain appropriate and fair organizational policies and procedures that
include effective checks and balances.

* Demonstrate ongoing review of accreditation practice. Accredirors
undertake self-scrutiny of their accrediting activities.

* Possess sufficient resources. Accreditors have and maintain predictable and

stable resources.

UNITED STATES DEPARTMENT OF EDUCATION ( USDE)

USDE recognition standards place primary emphasis on whether an institution or
program is of sufficient quality to qualify for federal funds for student financial aid
and other federal programs. These standards require accreditors to maintain criteria
or standards in specific areas: student achievement, curricula, faculry, facilities
(includes equipment and supplies), fiscal and administrative capacity, student
support services, recruiting and admissions practices, measures of program length
and objectives of degrees or credentials offered, record of student complaints and
record of compliance with program responsibilities for student aid as required by

the 1965 federal Higher Education Act (Title IV) as amended.

USDE recognition review normally takes place every five years. USDE staff
conduct the review based on communication with the accrediror, a written report
from the accreditor and, from time to time, a visit to the accreditor. USDE staff
make recommendations to the National Advisory Commitree on Institutional
Quality and Integrity (NACIQI), an appointed group of educarors and public
members, to recognize or not recognize an accrediting organization. The
committee, in turn, recommends action to the U.S. Secretary of Education.

An OverviEw or U.S, ACCREDITATION .



FEDERAL (GOVERNMENTAL) RECOGNITION STANDARDS *

* Success with respect to student achievement in relation to the institution’s
mission, which may include different standards for different institutions
or programs, as established by the instirution, including as appropriate,
consideration of course completion, Stare licensing examination and job

placement rates

* Curricula

¢ Faculty

* Facilities, equipment and supplies

* Fiscal and administrative capacity as appropriate to the specified scale of
operations

* Student support services

* Recruiting and admissions pracrices, academic calendars, caralogs,
publications, grading and advertising

* Measures of program length and the objectives of the degrees or credentials
offered

* Record of student complaints received by, or available to, the agency

* Record of compliance with the institution’s program responsibilities under Tite
IV of the Act, based on the most recent student loan default rate data provided
by the Secretary, the results of financial or compliance audits, program reviews
and any other information that the Secretary may provide to the agency.

CHEA and USDE recognize many of the same accrediting organizations, but not
all. Accreditors seek CHEA or USDE recognition for different reasons, CHEA
recognition confers an academic legitimacy on accrediting organizations, helping
to solidify the place of these organizations and their institutions and programs

in the national higher education community. USDE recognition is required for
accreditors whose institutions or programs seek eligibility for federal student aid

funds.

HOW RECOGNITION IS FUNDED

CHEA funds its recognition activity through annual fees paid by its institutional

*As of August 2008.
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members. The federal government funds ics recognition activiry through a budger

allocation from Congress to USDE.

SUMMARY

Accreditation in the United States is about quality assurance and quality
improvement. It is a process to scrutinize higher education institutions and
programs. Accreditation is private (nongovernmental) and nonprofit — an
outgrowth of the higher education community and nor of government. It is funded
primarily by the institutions and programs that are accredired. Accreditation has

a complex relationship with government, especially in relation to funding higher
education. It adds value to society through assuring quality, enabling government
to make sound judgments about the use of public funds, aiding the private secror
in decisions about financial support and easing transfer of credit.

Recognition in the United States is about scrutiny of the quality and effectiveness
of accrediting organizations. It is carried our by the higher education enterprise
through CHEA, a private body, and by government (USDE). CHEA recognition
is funded by institutional dues; USDE recognition is funded by the U.S. Congress.
The goals of the two recognition processes are different:

* CHEA: Assuring thar accrediting organizations contribute to maintaining and
improving academic qualiry.
* USDE: Assuring that accrediting organizations contribute to maintaining the

soundness of institutions and programs that receive federal funds.

The two recognition processes are similar: self-evaluation based on standards, site
visit and report, award of recognition status. Recognition adds value to society as a
vital part of accreditation accountability or “accrediting the accreditors.”

REFERENCES

Council for Higher Education Accreditation. 2009 CHEA Almanac of External
Quality Review, Council for Higher Educarion Accreditation: Washington, DC, 2011.

The Chronicle of Higher Education Almanac Isue 2010-2011, August 27, 2010.

For additional information, visit the Council for Higher Education Acereditation Website ar
www.chea.org and the United States Department of Education Website at wiww.ed. o,
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1. Q. What is accreditation?

A. Accreditation is a process of external quality review used by higher
education to scrutinize colleges, universities, and educational programs
for quality assurance and quality improvement.

2. Q. Who accredits institutions and programs?

A. In the U.S,, accreditation is carried out by private, nonprofir organiza -
tions designed for this purpose.

3. Q. Are there different types of accrediting organizations?

A. Yes, there are three:

* Regional accrediting organizations operate in six different regions
of the country and review entire institutions, 98 percent or more of
which are both degree-granting and nonprofit. Regional organizations
may also accredit non-degree, for-profit institutions, but this is a rare
occurrence.,

* Narional accrediting organizations operate throughourt the country
and review entire institutions. Of the nationally accredited institu -
tions, 34.8 percent are degree-granting and 65.1 percent are non-
degree-granting. 20.4 percent are nonprofit and 79.5 percent are for-
profit. Many are single purpose institutions focused on a specific mis -
sion such as education in information technology or business. Some
are faith based.

* Specialized accrediting organizations also operate throughout the
country and review programs and some single-purpose institutions.
There are more than 17,600 of these accredited programs and single-
purpose operations.*

* Council for Higher Education Accreditation: Internal Data, September 2001
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4 Q.

A.

How does the accreditation process work?

Accreditation review is ongoing. The initial earning of accreditation is
not entry to indefinite accredited status. The five key features of accredi -
tation are:

* Self study: Institutions and programs prepare a written summary of
performance based on accrediting organization’s standards.

* DPeer review: Accreditation review is conducted primarily by faculty,
administrators, and members of the public.

*  Site visit: Accrediting organization normally sends a visiting team to
review an institution or program. Team members are volunteers.

* Action (judgment) of accrediting organization: Accrediting organiza -
tion has commission that makes decisions abour the accredited status
of institutions and programs.

* Monitoring and oversight: Institutions and programs are reviewed
over time in cycles from every few years to ten years. Normally, these
reviews include a site visir.

Who “recognizes” or accredits the accrediting organizations?

The United States Department of Education (USDE) and a private
organization, the Council for Higher Education Accreditation (CHEA),
both “recognize” accrediting organizations. The USDE process is gov -
erned by federal law and regulations. The CHEA process is private and is
governed by policies adopted by a 17-member board of directors.

“Recognition” means that the accrediting organizations undergo a review
of their qualifications and activities to determine whether they meet the

PAGE 2
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standards of USDE or CHEA. If accreditors meet the standards, they are
recognized.

6. Q. Besides one being federal and one private, what’s the difference
between the two?

A. Both USDE and CHEA review the effectiveness of accrediting organiza -
tions. USDE’s primary purpose is to assure that federal student aid funds
are purchasing quality courses and programs. USDE’s recognition is
based on ten standards that include attention to recruitment and admis -
sion practices, fiscal and administrative capacity and facilities, and success
with respect to student achievement. Only those institutions that are
accredited by a USDE-recognized accrediring organization are eligible to
receive federal financial assistance for their students.

CHEA's primary purpose is to assure and strengthen academic quality
and ongoing quality improvement in courses, programs, and degrees.
CHEA recognition is based on five standards that include advancing
academic quality and encouraging needed improvement. In order to be
considered for CHEA recognition, more than 50 percent of the institu -
tions or programs reviewed by an accrediting organization must be
degree-granting.

7. Q. Why bother with CHEA recognition?
A. CHEA recognition confers an academic legitimacy on accrediting organi -

zations, helping to solidify the place of these organizations and their
institutions and programs in the national higher education community.

8. Q. How often are organizations required to go through recognition?
A. Federal law stipulates that the maximum for which an organization can

receive recognition is five years. For new accrediting organizations, the
maximum is two years. Organizations are also subject to ongoing moni -
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toring and oversight through information that is required by USDE.

For example, organizations are required to submit an annual report, an
annually updated list of accredited and preaccredited institutions and
programs, a summary of the organization’s major accrediting activities
during the previous year if requested by the Secretary, any proposed
change in the organization’s policies, procedures, or standards that might
alter its scope of recognition or compliance with the criteria for recogni -
tion, and the name of any institution or program it accredits that the
organization believes is failing to meet its program responsibilities under
Title IV (Student Assistance) of the Higher Education Act (HEA), or is
engaged in fraud or abuse.

CHEA policy states that the maximum recognition period is ten years
with 2 mandatory five-year interim report. In addition, CHEA reserves
the right to review an organization if the accreditor makes major changes
in how it operates or if there are a series of documented concerns about
the organization.

9. Q. Critics of accreditation say it’s just a back-scratching exercise and
anybody who wants to can get accredited. Is this true?

A. No. Accreditation involves a great deal of work on the part of the institu -
tion or program under review as well as the accrediting organization.

* Sclf studies require extensive documentation and evidence of quality
of an institution or program.

* Accreditation teams test the veracity of the self study and look for
areas that require improvement that may have been missed.

* Representatives of institutions or programs are carefully interviewed
by accrediting commissions to ensure that any concerns that have sur -

faced will be addressed.
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* Peers have a responsibility to the entire higher education community
and closer to home; they do nort seek to undermine the perceived
quality of their own institutions or programs by recommending
accreditation for “anyone who wants o get accredited.”

10. Q. Ifan institution or program says that it is accredited, but the accred -
iting organization is not recognized by either USDE or CHEA, is it a
bad accrediting organization?

A. Ifan institution or program is not accredited by a recognized accrediting
organization, it means we probably lack needed information abour the
institution’s or program’s quality and the quality of the accrediting organ -
ization. We don’t know if the organization is good or bad. However, there
are exceptions. Some institutions and programs are accredited by organi -
zations that are not recognized by USDE or CHEA for reasons that do
not relate to quality.

For example, after passage of the Higher Education Amendments of
1992, the USDE interpreted the statute and issued regulations to require
USDE recognirion of only those accrediting organizations where instiru -
tions or programs are seeking eligibility for certain federal financial aid
and other federal programs. Thus, a number of formerly recognized
accrediting organizations were no longer recognized by USDE.

11. Q. What if an institution or program is not accredited? Does that mean
it’s bad?

A. Nort necessarily, but it does mean one should review as much information
as possible about the institution before enrollment. An institution or pro -
gram may be new and may not have metr minimum standards to even be
considered eligible for accreditation. If an institution or program is not
accredited, it should have some other means of quality review.
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12. Q. Some argue that accreditation and access to Title IV student financial
assistance should not be linked. Are they linked?

A. Although accreditation is a nongovernmental activity, it is used by the
government as one of the tools to help protect the federal investment in
institutions and ensures students and parents that basic standards of qual -
ity are being mer.

¢ The federal government has relied on accreditation since 1952 with
the reauthorization of the GI Bill for Korean War veterans. After the
first GI Bill, a number of new institutions were established and there
were some doubts as to the quality of these institutions. Rather than
reinvent the wheel, the federal government decided to rely on accredi -
tation to determine academic quality.

*  One of the ten standards required in USDE recognition requires
accrediting organizations to ensure compliance with program respon-
sibilities for Title IV, student financial assistance. If an institution is
fiscally unstable, it cannotr meet its goals with respect to mission or
serve students well.

13. Q. A recent study released by USDE, Meeting the Highly Qualified
Teachers Challenge, The Secretary’s Annual Report on Teacher
Quality (2002), indicated that schools of education in this country
are in need of a serious overhaul. Does accreditation fit into this pic -
ture, if so, how?

A. Accreditation alone does not guarantee student achievement, but when
student achievement is lacking, accreditation can and should be part of
the solution. Teacher education accrediting organizations such as the
National Council for Accreditation of Teacher Education and the Teacher
Education Accreditation Council are working with their schools of edu -
cation where graduates may be doing poorly to raise student achieve -
ment. This effort requires assistance from the institutions in which
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schools of education reside to address curriculum requirements and aca -
demic standards. It also requires assistance from states through their role
in setting licensure requirements.

14. Q. How should accreditation be strengthened to better protect students
and the public?

A.  Oneanswer is to ask accrediting organizations, institutions, and pro -
grams to provide more detailed information about their effectiveness.
Institutions already provide a great deal of information that is readily
available on their Websites or in their student handbooks. Students and
the public can benefit from more readily available information about just
what accredited status means for a particular institution or program.

15. Q. Ifyou attend a nationally accredited institution, can you transfer and
get your credits accepted from a regionally accredited school?

A. Yes, but not all of the time. Decisions about transfer of credit are made at
the local level by colleges and universities. Sometimes there is not an ade -
quate fit in curriculum or standards between two schools and credits will
not transfer. Although some have suggested that transfer of credir be
mandated by the federal government, most people prefer local control of
higher education just as we have local control of elementary and second -
ary education.

Because of the array of issues surrounding transfer of credit, CHEA has
been actively involved since 1998 in getting to the root problems and
suggesting solutions. Prompted by concern that accredited status of a
program or institution assist, not hinder, students in the transfer process,
CHEA published A Statement to the Community: Transfer and the Public
Interest in November 2000.
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CHEA has also worked closely with the 19 recognized institutional
accrediting organizations—regional and national—to idenrify key respon -
sibilities that accrediting organizations and institutions are asked to con -
sider if the CHEA Statement is to be used effectively. Both documents

are available on the CHEA Website, www.chea.org,

16. Q. What about distance learning and accreditation? How can we be sure
that programs offered through distance learning are quality offerings?

A. Standards, guidelines, and polices to determine academic quality are in
place for the scrutiny of distance learning. The 17 institutional accredit-
ing organizations that review institutions offering distance learning pro -
grams or courses actively apply these standards or guidelines in their
review. Where appropriate, accrediting organizations modified and
expanded practices to address unique features of distance learning.

17. Q. Shouldn’t there be a separate standard in the law to review distance
learning?

A. Right now, institutional and programmatic accrediting organizations are
effectively reviewing distance learning within the framework of the agree -
ment reached with USDE and the Congress during the 1998 reauthoriza -
tion: distance learning is considered part of the scope of accrediting
organizations if they had been reviewing distance learning prior to 1998.
At this time, there does not appear to be a need for a separate standard.

However, as new types of educarion offerings—e.g., online non-degree
options from providers thar are not affiliated with any accredited entity—
become more and more available, accrediting organizations may need to
consider whether they should be examining the quality of these offerings
as well. And, this may involve consideration of a separate standard.
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18. Q. In this era of accountability, how can the concept of self-regulation
work? How can we be sure higher education will remain the envy of
the world?

A. Key to meeting accountability expectations of the public and government
is accreditation’s capacity to provide reliable information abour institution
and program performance and student learning outcomes. Many of the
recent reforms undertaken by accrediting organizations have led to stan -
dards and policies calling for developing and using evidence of how well
institutions and programs perform and students learn when making judg -
ments about accredited status.

The self-regulatory process of accreditation works. It has hel ped to create

a higher education system that is the most diverse, highest quality, ver,
most accessible in the world. Self-regulation assures self-responsibility,
builds pride, and has been instrumental in creating the unparalleled intel -
lectual accomplishment of our society.

19. Q. There has been a great deal of attention lately paid to outcomes as
evidence of student learning. In K-12, children will have to get tested
annually—what is higher education doing about student learning
outcomes?

A.  Accreditors are keenly aware of the heightened emphasis that is being
placed on student learning outcomes. Governments, students, and the
public all want evidence of student learning outcomes in quality reviews
of institutions. With that said, the measures and the lexicon we use with
respect to student learning outcomes are as diverse as the topic.

CHEA has focused its attention on student learning outcomes. In
September 2001, CHEA published Aecreditation and Student Learning
Outcomes: A Point of Departure by Peter Ewell, vice president of the

COUNCIL FOR HIGHER EDUCATION ACCREDITATION PAGE 9




National Center for Higher Education Management Systems
(NCHEMS). In addition, CHEFA is hosting workshops across the coun -
try to assist accreditation organizarions in their work on student learning
outcomes.

20. Q. Where can I go to get more information about accreditation?

A. The CHEA Website, www.chea.org, has a grear deal of general informa -
tion on accreditation, including the latest research and informarion on
the CHEA recognition process. In addition, the USDE Website,
www.ed.gov/offices/ OPE/accreditation/index.hrml also has information
on accreditation and the federal recognition process.
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How to get in touch with CHEA:

Council for Higher Education Accreditation
One Dupont Circle NW ¢ Suite 510
Washington DC 20036-1135

tel: 202-955-6126 * fax: 202-955-6129
e-mail: chea@chea.org ® www.chea.org
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Accrediting Commission for Schools

533 Airport Boulevard, Suite 200
Burlingame, California 94010
(650) 696-1060 o Fax (650)696-1867

mail@acswasc.org ® www.acswasc.org
DavID E. BROWN, PH.D. MARILYN S. GEORGE, ED.D.
EXECUTIVE DIRECTOR ASSOCIATE EXECUTIVE DIRECTOR

LEE DUNCAN, ED.D.

WASC 2011—2012 FEE SCHEDULE ASSOCIATE EXECUTIVE DIRECTOR
California and Hawaii

Annual Membership Fees

Elementary Schools — accredited or candidate ....................oooovvooiiieeeceeieeeee e, $ 500.00
Intermediate Schools — accredited or candidate.................cc.ccoeeveeeeioeierieieeeee. $ 756.00
Secondary Schools — accredited or candidate ..............o..ccoeeeveeivooieeeeeeeeee, $ 756.00
Multi-Campus Schools (three or more campuses) — accredited or candidate.............. $ 1,045.00
Postsecondary Schools — accredited or candidate ................ccoooveeviiieevioeeeeeeeinan, $ 1,045.00
Supplementary Education Programs (SEPs) — non-corporate......................... cennens $ 756.00
Corporate HeadquUarters .................ccoooiuiiiiiiiiiee e, $ 1,500.00

Individual Corporate Schools or SEP Centers/Programs.................c.cccooco...... $ 600.00

Visiting Committee Fees

A PPMEATION TOB . i i i prrns e m e AR R A A S S iR RS eSS $ 150.00
g o = T $ 600.00
Full Self-Study fee: Visiting team member expenses are reimbursed directly by the visited school.
Three-Year Term Revisit fee (two- to five-member visiting committee)............. $ 475.00 per member
Substantive Change Visit fee (Per SIt€)..........ccciiviiieiiie et e e $ 400.00
Expanded Substantive Change Visit fee (Per Sit€)...........cooviveeeoeeeeieeeicee e $ 600.00
Revisit fee, Midterm Review fee, or Special Visit fee (one-day, on-site visit

by a two-member visiting committee)...............ooveeiieee e $ 750.00
Postponement or Cancellation of Visit fee after visiting committee has been assigned . $ 500.00
N O BB oottt S s B $ 750.00
SEP Centers/Programs — corporate

Visit fees within California, excluding initial ViSits .............ccocovioeeeeoiiriieeeeeen $ 500.00

Visit fees outside of California, plus actual expenses, not to exceed $750.00 ... $ 500.00
SEP Centers/Programs — non-corporate

Full Self-Study TEES.......c...ciciiiviiiiiiininn s sss s s vsssssssssesssssmeses sessasesesseansssensens $ 750.00

Other visits, excluding initial VISItS ...........c.ccccooririeiiiieee oo $ 400.00

Please do not send in payment until you have received an invoice, with the exception of the
Application fee which should be submitted with the completed “Request for WASC Affiliation” form.

Fee schedule effective 7/01/11.
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MA in
32238012 Counseling 2001
Psychology
PsyD in Clinical
713233 Psychology 2001
PsyD in
18839781 Marriage 2002
Family Therapy
9843751 PsyD in Clinical 2002
Psychology

are you

employment?

No

No

Yes

No

Yes

Yes

Yes

No

Yes

No

Yes

Campus Cruiser Survey O«

in the field for
available for  which you were

educated?

No

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Mft License
Written Exam

| have not
taken the
written exam

I have not
taken the
written exam

| have not
taken the
written exam

| have not
taken the
written exam

I have not
taken the
written exam

Passed MFT
Written Exam

Passed MFT
Written Exam

| have not
taken the
written exam

Passed MFT
Written Exam

I have not
taken the
written exam

MFT Li
Clini
Vigni

| have
taken
exa

| have
taken
exa

| have
taken
exa

| have
taken
exa

| have
taken
exal

Pass

Pass

| have
taken
exar

Pass

| have
taken
exar



1 Performance Fact Sheet

11/9/2011
Wil 1 v Year you More or less Name of your
PsyD CPSE  PsyD EPPP rofess;n‘? became Job Title than 32 Yearly income place of comments
P : licensed hours/week employment
Administrator/M
anager/Officer
| have not | have not Private industry- More than 32 Guaranteed Never entered the mental health field professionally.
taken the takenthe  Private Industry nfa other than haurs barweek $70,000 Pool Service  Moved to Las Vegas right after graduation and did not
exam exam health or pe Las Vegas, NV persue the profession.
mental health
care
: I loved Ryokan. | am a licensed clinical psychologist in
Passed Passed private pracice 1994 Sole Proprietor- _ Less than 32

: 3 75-100000 year private practice both California and Connecticut. Ryokan enabled me to
Bl Eracice hours per wack get my doctorate while working. Great program!

Special . : .
| have not | have not : I primarily teach special education at the middle school
takenthe taken the Al £ il Moethan®? SRCH T LAUSD level, | have taught Child Abuse courses for Ryokan and
hypnotherapist teacher; hours per week St
exam exam other institutions.
professor
| have not | have not . | decline to fist
r 2 I
taken the taken the Retired N/A Retiree Retirednermpl my pension currently not | have no comments
oyed employed
exam exam amount
I have a small private practice working in the areas of
grief, loss and transitions. Prior to retirement | worked for
Health Care many years developing programs and running groups
Provider- Direct with Sex Offenders in a a state correctional facility and
Retired, part sem%e ine Private am still on call for groups and classes. | am also on the
I have not | have not time/retired, haciih care Losd Han 43 Practice/Dept ~ Massachusetts Crisis Response Team. My training at
taken the taken the Community nia Ee ——— $10 Kiretired  of Corrections  Ryokan was excellent. | believe that one of the great
exam exam Mental Health, g Y, pe Program strengths of the program is the use of "working" faculty as
- hospital, clinic, : : 3
Prison System of Blher diract resource well as the supportive and nurturing administration.
sorvice satin Ryokan was a practical grounding after receiving my
g Masters in Counseling from Pacifica which is a Jungian
based and consequently more theoretical in nature and
approach.
; ’ Sole Proprietor- More than 32 . ;
Pass P P 5 i ,
ed assed rivate Practice 2001 Private Practice hours per week $400,000.00 Private Practice No Comment
-—'—"_'_-.‘
Administrator/M
anager/Officer- Children's
Health Care i
Community agency, Institute Inc.
Mental Health o hospital,clinic, 20K UAE Tone
Safe at Home
or other setting Foundation
where you are
an employee
- Private : .
| i
Clinic/Rehab 2008 Practitioner 31,000 Private Practice
Sr. Vocational
. Rehabilitation State of
I have not I h
5 Wiol  Gentor Bu_s o Counselor, More than 32 California - The above annual income include salary, a whole
taken the taken the Consulting, i 100000
i e Clinic/Rehab Qualified hours per week Department of  package of benefits and a PT (a few hoursfweek) job.
Rehabilitation Rehabilitation.
Professional.
Private Industry 2006 S0l Proprietor- 180,000 private practice
Private Practice ;
Private Industry,
Prison System "
I have Ih O e - i ,
tahken tl:lc: taf:: tl::f.-t Community ldidnottake therapistin  Less than 32 shagon  RussenRiver - rfei;"ni?s‘fnffrzlﬁ anr::rfta fT:clsly restr\;eec:l ;? r:aI:t?went
Mental Health, the test clinic hours per week - Counselors P & 28 y
e wam Clinic/Rehab salary.

work for a clinic
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Timestamp

11/01/2011
08:58 AM

10/27/2011
03:05 PM

11/01/2011
12:49 PM

10/27/2011
05:33 PM

10/31/2011
10:38 PM

10/27/2011
03:17 PM

11/01/2011
06:41 AM

11/01/2011
07:11 AM

10/30/2011
07:57 AM

10/30/2011
08:00 AM

10/31/2011
08:28 PM

Term

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

DFVIS;Q,;.
DBD&”M&
nt

Special ***Virtual
Group Department***

Special **\firtual
Group Department™*

Special ***firtual
Group Department***

Special ***Wirtual
Group Department***

Special **\firtual
Group Department***

Special ***\irtual
Group Department***

Special  ***Virtual
Group Department***

Special **Virtual
Group Department™*

Special ***Vfirtual
Group Department™*

Special “**\irtual
Group Department™*

Special ***Virtual
Group Department***

Courserp

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

Sectig,

1

1

UNIQUE_KEY

23971486

33515556

29117023

28861885

5782603

18895081

16763865

27277568

26658762

1485797

10320846

Enter Program
in which you
are enrolled

MA in
Counseling
Psychology

PsyD in Clinical
Psychology

PsyD in Clinical
Psychology

PsyD in Clinical
Psychology

PsyD in Clinical
Psychology

MA in
Counseling
Psychology

PsyD in Clinical
Psychology

MA in
Counseling
Psychology

Bachelor of
Arts, MA in
Counseling
Psychology

Bachelor of
Arts, MA in
Counseling
Psychology

Bachelor of
Arts

Date(s) of
graduation

2002

2004

2004

2005

2005

2008

2008

2008

2009

2009

2009

are you
available for
employment?

No

No

Yes

Yes

Yes

Yes

Yes

No

No

No

Yes

Campus Cruiser Survey Oct

in the field for
which you were
educated?

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

No

Mt License
Written Exam

Passed MFT
Wiritten Exam

Passed MFT
Written Exam

Passed MFT
Written Exam

Passed MFT
Written Exam

I'min the

process of

taking the
exam

Passed MFT
Written Exam

Passed MFT
Written Exam

I'min the

process of

taking the
exam

| have not
taken the
written exam

MFT Lice:
Clinica
Vignett

Passet

Passet

Passex

Passe

I'mintl
process
taking t

exam

Passe

Passe

I'mint
process
taking 1

exan

| have
taken 1
exan



Performance Fact Sheet

yD CPSE  PsyD EPPP

1ave not
iken the
exam

Passed

Passed

1ave not
iken the
exam

1ave not
ken the
exam

lave not
ken the
exam

ave not
<en the
axam

What is your
profession?
| have not
taken the Hospital
exam
Private Industry
independent
consultant,
Passed Private Industry,
Community
Mental Health
Passed private practice
Ihave not  contract work for
taken the the federal
exam goverment
Clinic/Rehab
Private Industry,
| have not Community
taken the Mental Health,
exam Clinic/Rehab,
Clinical Director
| have not
taken the Clinic/Rehab
exam
Clinic/Rehab
Counselor Drug
And Alcohol
I have not

Not in the field of

taken the psychology

exam

Year you

became

licensed

2008

2004

2008

2010

2008

2005

2010

N/A

More or less
Job Title than 32 Yearly income
hours/week
Health Care
Provider- Direct
servicein a
health care More than 32 80000
agency, hours per week
hospital, clinic,
or other direct
service setting
Sole Proprietor- Less than 32 N/A
Private Practice hours per week
Clinical
Supervisorfinde More than 32
pendent hours per week 149,000.00
Consultant
Sole Proprietor- Less than 32
Private Practice hours per week
Health Care
Provider- Direct
service in a
health care More than 32 50000
agency, hours per week
hospital, clinic,
or other direct
service setting
Intern in Private Less than 32
Practice hours per week #200,000
Director of
Therapy h';’frrs s ""f"wz’zk 110,000
Services pel
Administrator/M
anager/Officer-
Health Care
agency, More than 32
hospital,clinic, hours per week 1221000
or other setting
where you are
an employee
Health Care
Provider- Direct
service in a
health care
agency, 60,000
hospital, clinic,
or other direct
service setting
anatg Sober  Less than 32 60000
Living hours per week
Not in the field Retired/Unempl Not in this field

of psychology oyed

Name of your
place of
employment

Kaiser
Permanente

Privat Practice

Bienvenidos

private practice

DTR inc.

Private Practice

Sage

11/9/2011

comments

None

I do not have an MFT license. | am a LCSW but there
was not that option. | became a license social worker
while | was in the first year program.

None

Ryokan helped me prepare to take on the Director role for
the largest private mental health clinic in New Mexico's

Neuroscience history. | have helped to create a healing atmosphere so

Center

successful, that | receive at least 5 resumes per month
from individuals wanting employment there. Go Ryokan!

I am currently employed at 1736 Family Crisis Center as

1736 Family the Senior Director in charge of 140 staff, 200 vollunteers,
Crisis Center 5 shelters, 3 Community Centers throughout Los Angeles

Klean
Treatment
Center

Victoria's
House

Currently Not
employed.

County.

None of the answers apply to me in questions 5 through
8, | have not graduated yet to have taken any of the

exams,

Not working in the field.
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o a . .
5 £ = 5 Enter Program are you in the field for MFT Lice!
2 @ N : ; el
Timestamp § -2 é?' I £ q‘c:f UNIQUE_KEY  in which you [::;etf:iic?; available for which you were V':: m:ﬁ'::_n Clinica
= ls) S S (7] areenroled 9 employment?  educated? Vignett:
10/28/2011  December Special ~ **Virtual PsyD in Clinical
) Y
2B g7PM 2010 Group Department 420074 1 353864 puchoiogy g " e
' 10/28/2011 December Special *“**Virtual PsyD in Clinical
1
11:07 AM 2010 Group Department™* 2y 1 madda Psychology 2010 i
10/30/2011  December Special  ***Virtual ReyDin passed MFT
‘26 _ P val uo0074 1 29810737 Marriage 2010 No Yes ; Passe
; 09:35 AM 2010 Group Department** : Written Exam
i Family Therapy
Bs 10/30/2011 December Special ***\firtual Peyf In Passed MFT
.28 09:59 PM 2010 Group Department*™* 420074 1 28404840 N!arnage 2010 Yes Yes Wiitten Exam Passt
¢ Family Therapy
.!. | have not | have
i ; s yo .
' o7 1(?; ?2‘;23;11 De;g:‘;"e’ %";‘ﬂa' De :::::: 420074 1 4947027 ps;? “Lg“"'ca' 2010 Yes Yes fakenthe taken
i ' [ eRd yehology written exam exar
(01312011 December Special  ***Virtual PED N Passed MFT
08:05 PM Sii0 Gioup Deapartmene 200 1 Te2N Mamage 200 Yoo e WiitlenExam | 2o
| Family Therapy
i , % | have not | have
10/31/2011 December Special ***\firtual PsyD in Clinical
! 29 10:08 PM 2010 Group Department*** 420074 1 2771424 Psychology 2010 Yes Yes tgken the taken
; written exam exa
11/01/2011 December Special ***\firtual PsyD in Clinical Passed MFT
YT 010  Group Deparment™ 120074 1 9351134 pgychology 2010 0 L Writen Exam =
Bachelor of
Arts, MA in
10/27/2011 December Special **"\irtual Counseling 2008,
3 ozarPMm 2010 Group Departmen= 420074 1 18349948 poyanoiogy, 20102011 L e
PsyD in Clinical
Psychology
MA in
10/27/2011 December Special ***\irtual Psychology,
2010 Group Department* 420074 1 8542831 PsyD in Clinical 2009, 2012 Yes No
Psychology

o 03:03 PM



11 Performance Fact Sheet

PsyD CPSE  PsyD EPPP

Passed

I'min the

process of

taking the
CPSE

I'm in the
process of
taking the

CPSE

I'm in the

process of

taking the
CPSE

| have not
taken the
exam

| have not
taken the
axam

I'm in the
process of
taking the

CPSE

I'm in the
process of
taking the

CPSE

Passed

I'min the

process of

taking the
EPPP

I'm in the
process of
taking the

EPPP

I'min the

process of

taking the
EPPP

| have not
taken the
exam

I'm in the

process of
taking the

EPPP

I'min the
process of
taking the

EPPP

I'min the
process of
taking the

EPPP

What is your
profession?

Private Industry

Community
Mental Health

Private Industry

Private Industry

Geropsychology

Clinic/Rehab

Community
Mental Health

Community
Mental Health,
Govt or Business
Consulting

Psych. Asst. in a
private practice

Other

Year you
became
licensed

2011

2004

1985

N/A

More or less
than 32
hoursiweek

Job Title

Sole Proprietor- Less than 32

Private Practice hours per week

Health Care
Provider- Direct
service ina
health care
agency,
hospital, clinic,
or other direct
service setting

Sole Proprietor- Less than 32
Private Practice hours per week

Sole Proprietor- Less than 32
Private Practice hours per week

Health Care
Provider- Direct
service in a
health care
agency,
hospital, clinic,
or other direct
service setting

More than 32
hours per week

Sole Proprietor- More than 32
Private Practice hours per week

Health Care
Provider- Direct
service in a
health care
agency,
hospital, clinic,
or other direct
service setting

More than 32
hours per week

Health Care
Provider- Direct
service in a
health care
agency,
hospital, clinic,
or other direct
service setting

More than 32
hours per week

Psych Asst.
private practice

Retired/Unempl

Other oyed

Yearly income

60K

$85,000

~$80,000

$100,000

$100K

69000

$85,000

30,000

$28,000

11/9/2011

Name of your
place of
employment

comments

Private Practice

Los Angeles

County I work more than 32 hours per week

| did my Master's program elsewhere (not at Ryokan).
Private Practice Hence, my licensing status is not attributable to a Ryokan
education.

Private Practice

Private Practice mmm

Doctorate degree did not help me get licensed, | was
Private Practice  already MFT licensed. Doctorate degree has increased
my income.

Los Angeles My experience at Ryakan College was exceptional; it truly
County -DMH enhanced my professional career.

| am am currently a Post Doc. psych asst. in a private
practice. | am currently studying for the exams for
licensure.

private practice

Just became unemployed 2 months ago, and am looking
for a position to complete my clinical supervision hours
and begin my case study dissertation.
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Timestamp

10/27/2011
03:40 PM

10/27/2011
09:28 PM

10/27/2011
10:20 PM

10/27/2011
10:56 PM

10/28/2011
05:00 AM

10/29/2011
10:41 AM

10/30/2011
04:57 PM

10/30/2011
09:04 PM

10/31/2011
04:23 PM

10/31/2011
04:31 PM

10/31/2011
06:03 PM

Tem-,

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

Divisiop,

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

@
IS5
T o
gl:
[
(=]

**Virtual
Department***

***\firtual
Department***

=**\firtual
Department™*

***\firtual
Department™*

***\irtual
Department***

*"\irtual
Department***

“*Virtual
Department***

***\firtual
Department***

***\firtual
Department***

**"\irtual
Department***

**"Virtual
Department***

***Virtual
Department***

Courserp

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

Se Ction

s

UNIQUE_KEY

25933681

28570822

4925021

29612854

29934408

26009907

28547091

11461919

3198015

269447

32309721

8459968

Enter Program
in which you
are enrolled

Bachelor of
Arts, MA in
Psychology,
PsyD in Clinical
Psychology

PsyD in
Marriage
Family Therapy

PsyD in
Marriage
Family Therapy

PsyD in Clinical
Psychology

PsyD in
Marriage
Family Therapy

PsyD in
Marriage
Family Therapy

MA in
Psychology

PsyD in
Marriage
Family Therapy

PsyD in Clinical
Psychology

PsyD in
Marriage
Family Therapy

PsyD in
Marriage
Family Therapy

PsyD in
Marriage
Family Therapy

Date(s) of
graduation

BA 2009 MA
2010 PSYD
2012

2011

2011

2011

2011

2011

2011

2011

2011

2011

2011

2011

are you
available for
employment?

Yes

Yes

Yes

Yes

Yes

No

Yes

Yes

Yes

Yes

No

Campus Cruiser Survey Oct

in the field for
which you were
educated?

Yes

Yes

No

No

No

No

Yes

No

Yes

Yes

Yes

Mft License
Written Exam

Passed MFT
Written Exam

Passed MFT
Written Exam

Passed MFT
Written Exam

Passed MFT
Written Exam

Passed MFT
Written Exam

Passed MFT
Written Exam

MFT Licer
Clinical
Vignette

I'minth
process
taking tr

exam

Passet

Passe

Passe

Pas:

Past

Pas



11 Performance Fact Sheet

What is your

' PsyDCPSE  PsyD EPPP profession?

I'min the I'min the
process of process of
taking the taking the  Private Practice
CPSE EPPP
Licensed
Marriage and
Family Therapist
Clinic/Rehab
scientist
Community
Mental Health
Private Industry
Full time student
Private Industry
School--
Counselor,
Teacher Admin
have not I have not . f
aken the taken the private practice
e i psychotherapy
have not I have not " ;
ken the taken the Hos::t:ll;sl:'nvate
exam exam i
1ave not | have not ;
iken the taken the Fanl\:l“arr‘;_ahge\?‘a& ist
exam exam ¥ P

Year you
became
licensed

Rehaband also  Not licensed

yet

1998

2004

2002

1993

2002

2002

1998

Job Title

Sole Proprietor-
Private Practice

Sole Proprietor-
Private Practice

Administrator/M
anager/Officer-
Health Care
agency,
hospital,clinic,
or other setting
where you are
an employee

Health Care
Provider- Direct
service in a
health care
agency,
hospital, clinic,
or other direct
service setting

Partner/Princip
al- Group
Practice

Sole Proprietor-
Private Practice

Administrator/M
anager/Officer-
Health Care
agency,
hospital,clinic,
or other setting
where you are
an employee

Partner/Princip
al- Group
Practice

Sole Proprietor-
Private Practice

Sole Proprietor-
Private Practice

11/9/2011

More or less Name of your
than 32 Yearly income place of comments
hoursiweek employment
The Canyon,
Visions
Less than 32 Adolescent
hours per week $20,000 Treatment
Centers,

Private Practice

Less than 32 . ) . Not yet officially graduated from Ryokan, degree not yet
hours per week decline to state private practice completed
private practice
135,000.00 and agency
manager
None of these questions are applicable. | AM STILL IN
SCHOOL.
$65,000 Private Practice
Less than 32
hours per week
$150,000 private practice
Less than 32 Te;fg n?-;l;-z n
hours per week California
More than 32 | was a licensed MFT prior to taking the PsyD coursework
hours per week $72,000 private practice  at Ryokan. My PsyD degree is non-clinical and thus, |
P have not taken any doctoral licensing exams.
More than 32 . .
hours per week 100,000  Private Practice Thank you

Less than 32 ¥ 4 ... I don't think it is professional to ask what my income is in
hours per week Not sharing  Private Practice #13,
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|
g

Timestamp

10/31/2011
07:15 PM

11/01/2011
10:31 AM

11/01/2011
11:17 AM

10/27/2011
03:12 PM

10/27/2011
03:30 PM

10/27/2011
03:45 PM

10/27/2011
08:29 PM

10/28/2011
05:05 PM

10/28/2011
05:06 AM

10/28/2011
08:02 AM

10/28/2011
08:52 PM

10/30/2011
06:31 PM

§
—~

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

D.;Wsl‘on

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Dep artme
nt

“**Virtual
Department***

“**\irtual
Department***

“**\irtual
Department***

***irtual
Department***

***\irtual
Department™*

***Wirtual
Department***

*Virtual
Department***

*"Virtual
Department***

“**Virtual
Department***

*Virtual
Department***

***Virtual
Department***

**Virtual
Department™*

CD”"Se.fo

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

Sectigy,

UNIQUE_KEY

12632161

10841049

6229498

17709686

10490470

25893899

2080599

15438847

1372833

27171315

4294487

4486226

Enter Program
in which you
are enrolled

PsyD in
Marriage
Family Therapy

PsyD in
Marriage
Family Therapy

PsyD in Clinical
Psychology

PsyD in
Marriage
Family Therapy

PsyD in
Marriage
Family Therapy

PsyD in Clinical
Psychology

PsyD in
Marriage
Family Therapy

PsyD in Clinical
Psychology

PsyD in
Marriage
Family Therapy

PsyD in Clinical
Psychalogy

PsyD in
Marriage
Family Therapy

PsyD in
Marriage
Family Therapy

Date(s) of
graduation

2011

2011

201

2012

2012

2012

2012

2012

2mz2

2012

2012

2012

are you

available for  which you were

employment?

No

Yes

Yes

No

Yes

No

Yes

No

Yes

No

Yes

Yes

Campus Cruiser Survey Oc

in the field for

educated?

Yes

Yes

No

No

Yes

No

Yes

No

Yes

No

Yes

Yes

Mft License
Written Exam

Passed MFT
Written Exam

Passed MFT
Written Exam

| have not
taken the
written exam

Passed MFT
Wiritten Exam

I'm in the
process of
taking the
exam
I'm in the
process of
taking the
exam

I'm in the

process of

taking the
exam

MFT Lic
Clinic
Vigne

Pass

Pass

| have
taken
exar

Pass:

I'mint

proces

taking
exar

I'mint
proces:
taking -

exan



1 Performance Fact Sheet

PsyD CPSE  PsyD EPPP

I have not
taken the
exam

I have not
taken the
exam

| have not
taken the
exam

Passed

I'm in the

rocess of

aking the
CPSE

'min the
rocess of
1king the
CPSE

I have not
taken the
exam

| have not
taken the
exam

| have not
taken the
exam

I'min the
process of
taking the

EPPP

I'm in the

process of

taking the
EPPP

What is your
profession?

Hospital,
Clinic/Rehab

School--
Counselor,
Teacher Admin

Govt or Business

Consulting

Private Industry

Community
Mental Health

Auto Appriasing

Community
Mental Health

School--
Counselor,
Teacher Admin

Private Industry

Private Industry

Community
Mental Health

Year you
became
licensed

1887

1990

Not applicable

2009

2011

in process

1997

2003

na

Job Title

Health Care
Provider- Direct
service in a
health care
agency,
hospital, clinic,
or other direct
service setting

Administrator/M
anager/Officer-
Health Care
agency,
hospital,clinic,
or other setting
where you are
an employee
Administrator/M
anager/Officer

Private industry-

other than
health or
mental health
care
Non-
management/A
dministrative
employee in
private industry

Health Care
Provider- Direct
service in a
health care
agency,
hospital, clinic,
or other direct
service setting

clinical director

Administrator/M
anager/Officer
Private industry-
other than
health or
mental health
care

Sole Proprietor-
Private Practice

Sole Proprietor-
Private Practice

Other

More or less
than 32
hoursiweek

Less than 32
hours per week

More than 32
hours per week

Less than 32
hours per week

Less than 32
hours per week

Less than 32
hours per week

Less than 32
hours per week

Less than 32
hours per week

Less than 32
hours per week

Less than 32
hours per week

Less than 32
hours per week

Yearly income

80,000

$75,000

To be
determined

65000

$70,000

80,000

90,000 +

$65,000

20,000

50,000

11/9/2011
Name of your
place of comments
employment
Private Facility My educational experience was excellent.
Marymount None
College
Contracting | am in the process of starting a new contract

Hanna Boys | do work in the field that | studied but I did not answer
Center yes to that question because | am not yet a graduate.

private practce

| haven't graduated yet, but | am filling this out since
Blogville is suggesting | do. Please disregard if not
useful.

Holding Hands

University of
Santa Monica

private practice

| have not graduated yet and am unemployed at this time

Private Practice

campion
counseling
center
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Timestamp

10/30/2011
08:48 AM

10/31/2011
06:15 PM

10/31/2011
08:38 PM

10/31/2011
08:58 PM

11/01/2011
09:40 AM

10/27/2011
03:57 PM

10/29/2011
06:08 PM

10/31/2011
07:40 PM

11/01/2011
11:04 AM

10/28/2011
08:55 PM

10/28/2011
10:36 AM

10/28/2011
11:04 AM

10/29/2011
12:36 PM

10/27/2011
06:57 PM

10/28/2011
08:08 AM

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

December
2010

Divig ion

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

Special
Group

gc
Q

***\firtual
Department***

***\irtual
Department™*

***Virtual
Department™**

***\firtual
Department***

**"Wirtual
Department***

***\irtual
Depariment™*

***\firtual
Department***

***irtual
Department™*

***Virtual
Department™**

“**\irtual
Department***

***\firtual
Department***

=**\firtual
Department***

***Virtual
Department***

“**firtual
Department***

“**Virtual
Department***

Coursejp

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

420074

Sectign

UNIQUE_KEY

7308801

16564887

19604259

18227806

8382690

31338127

23867218

21195369

32554578

1872941

20800641

19128253

4463498

23157014

26040773

Enter Program
in which you
are enrolled

PsyD in
Marriage
Family Therapy

PsyD in
Marriage
Family Therapy

PsyD in Clinical
Psychology

PsyD in
Marriage
Family Therapy

PsyD in Clinical
Psychology

PsyD in Clinical
Psychology

PsyD in Clinical
Psychology

MA in
Counseling
Psychology

PsyD in Clinical
Psychology

PsyD in
Marriage
Family Therapy

PsyD in Clinical
Psychology

PsyD in Clinical
Psychology

PsyD in Clinical
Psychology

MA in
Psychology,
PsyD in Clinical
Psychology

PsyD in Clinical
Psychology

Date(s) of
graduation

2012

2012

2012

2012

2012

2013

2013

2013

2014

12-2011

Jun 2012

JUNE 2012

July 2012

2011,2013

are you
available for
employment?

Yes

Yes

Yes

Yes

No

No

Yes

No

Yes

Yes

Yes

No

Yes

No

Campus Cruiser Survey Oct

in the field for
which you were
educated?

Yes

Yes

No

Yes

No

No

No

Mo

Yes

Yes

Yes

No

Yes

Yes

Mft License
Written Exam

Passed MFT
Written Exam

I'min the
process of
taking the
exam
| have not
taken the
written exam

Passed MFT
Written Exam

I have not
taken the
written exam

| have not
taken the
written exam

| have not
taken the
written exam

Passed MFT
Written Exam

Passed MFT
Written Exam

MFT Lice
Clinice
Vigneti

Passe

I'mint
procest
taking *

exan
I have
taken 1

exar

Pass:

| have

taken
exal

| hav:
taker
exi

I hav
take
ex

Pa:

Pa



L1 Performance Fact Sheet

PsyD CPSE  PsyD EPPP

| have not
taken the
exam

| have not
taken the
exam

| have not
taken the
exam

| have not
taken the
exam

I'm in the

process of

taking the
CPSE

| have not
taken the
exam

| have not
taken the
exam

I'min the

process of

taking the
CPSE

| have not
taken the
exam

| have not
taken the
exam

| have not
taken the
exam

| have not
taken the
exam

I'min the

process of

taking the
EPPP

I have not
taken the
exam

| have not
taken the
exam

I'm in the
process of
taking the

EFPPP

What is your
professian?

Community
Mental Health

Community
Mental Health

Retired

Private Industry

unemployed

Hospital

School--
Counselor,
Teacher Admin

clerk

School--
Counselor,
Teacher Admin

privat practice
and non profit

School--
Counselor,
Teacher Admin

Community
Mental Health

private practice

Clinic/Rehab .

Year you
became
licensed

2008

1994

not licensed

na

2004

2004

Job Title

Sole Proprietor-
Private Practice

Program
Director

Retiree

Sole Proprietor-
Private Practice

not employed hours per week notemployed not employed

Health Care
Provider- Direct
service in a
health care
agency,
hospital, clinic,
or other direct
service setting

Administrator/M
anager/Officer
Private industry-
other than
health or
mental health
care

Other

Administrator/M
anager/Officer
Private industry-
other than
health or
mental health
care

cancer support
facilitator

Therapist

Partner/Princip
al- Group
Practice

CADC Il

More or less
than 32
hoursiweek

Less than 32
hours per week

More than 32
hours per week

Retired/Unempl
oyed

Less than 32
hours per week

Less than 32

Less than 32
hours per week

More than 32
hours per week

Less than 32
hours per week

Less than 32
hours per week

Retired/Unempl
oyed

Less than 32
hours per week

11/9/2011

Name of your
Yearly income place of comments
employment
| am a licensed marriage family therapist and a child
development specialist. My title is sole proprietor for my
Personal business and | am contracted with a non-profit
About $24,000 multicultural organization called Personal Growth

oty insiols Institute. Since I am working on my dissertation to

graduate from Ryokan College, | am not having as many
clients as | normallv would.

- e : : K
60,000 I am receiving an exceptional education at Ryokan

Interim Inc. College.
currently not
120,000 empl ; none
30,000 private practice I am a LCSW not an MFT or licenced psychologist

| am a licensed alcohol and drug counselor (2010) and
have completed 2300 of the 3000 hours necessary to sit
for the MFT exam. Currently | am registered with the
state as an MFTi and with CAADAC and | am a PsyD
candidate looking for work and/or an internship.

Liberty
50,000 Healthcare
Systems, LLC
ECF Kayne
80,000 ERAS
40,000 commLmNY I am not working in the field at this time.
college
60000 College Na
varies private practice
$50,000 Private Practice
Associated
$78,000.00 Counselors adn
Therapists
52,000 Visions

Not a graduate yet
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| w o . .
! 5 £ = Enter Program are you in the field for . MFT Lice
i Is] @ §
Timestamp £ 2 F= £ 5 UNIQUEKEY inwhichyou Paie(s) o available for - which you were mirioense " Clinice
i = a 3 S ] are enrolled g employment?  educated? n Vignett
I
i
b
E” 10/31/2011 December Special ***\firtual 420074 1 283512 C ME i?in No Yes Passed MFT Passe
| 04:12 PM 2010 Group Department*** i Written Exam B
| Psychology
f
i MA in
; Counseling
: 11/01/2011 December Special ***Virtual Psychology, Passed MFT
(B orsam 2010 Group Departmentes 420074 1 33437708 PhD,  1991,1996 No the Witten Exam 25
Bachelor of
4 Arts
i‘.
Bachelor of
b 10/28/2011 December Special *irtual Arts, MA in Passed MFT
: 7_‘ 07:33 AM 2010 Group Department-= 420074 1 21825739 o) cpng 19921994 Yoo i Wil B |
5 Psychology
MA in
, : Counseling 1996 for MA
11/01/2011 December Special **Virtual ; Passed MFT
e 420074 1 14578321 Psychology, and on going No Yes : Pass
: 0 - i
12:00 AM 2010 Group Departmen PsyD in Clinical  for Psy D Written Exam
Psychology
PsyD in Clinical
| . . | have not | have
=" 10/31/2011 December Special ***Virtual Psychology,
f 76 07:22 PM 2010 Group Department™** 420074 1 20580727 MA in 1998 and 2001 Yes Yes i‘aken the taken
written exam exai
Psychology
Bachelor of
Arts, MA in
10/27/2011 December Special  ***Virtual Counseling
77 (B0 P onth Grolp  Deparimant’™” 420074 1 20594819 Bavididbat, 2000 2004 Yes No
PsyD in Clinical
Psychology
MA in
: ; Counseling | have not | have
; 10/31/2011 December Special ***\firtual
78 06:35 PM 2010 Group Department** 420074 1 30366843 Psycholcfg"f. 2002 and 2004 No Yes tgken the taken
PsyD in Clinical written exam exa
Psychology
s |n_ I'min the I'min
jg 101282011  December Special *“Vitual o0ne 1 4eg1a064 E;“Tf’j""g e 5 s processof  proce
| 08:18 AM 2010 Group Department*** yv: ggy. ! o taking the taking
PsyD in Clinical
exam exs
Psychology
Bachelor of I'm in the I'min
10/30/2011 December Special  ***Virtual Arts, MA in process of proce
| 90 09:51 AM 2010 Group Department*** 420074 SHERIRR Counseling 20042008 s Yex taking the taking

Psychology exam exs



|1 Performance Fact Sheet

What is your

PDCPSE PROBREPE o e

| have not I have not
taken the taken the
exam exam
After 10 years in
private practice
following by 2
years of working
in the criminal
| have not Ihave not  justice system as
taken the takenthe  amental health
exam exam professional,
publishing a
psych-related
book, | pursued a
career in writing,
Private Industry
Clinic/Rehab
'hf"el'r‘lm I:::::t:?: Clinic/Rehab,
lgkentie Private practice
exam exam
Passed Passed Private Industry
author
Private Practice
Pa;
ssed s Psychologist
I'min the I'min the
process of process of ) )
taking the taking the Life Coaching
CPSE EPPP
School-
Counselor,

Teacher Admin

11/9/2011
Year you More or less Name of your
became Job Title than 32 Yearly income place of comments
licensed hours/week employment
Health Care
Provider- Direct
service in a
healthcare  More than 32
agency, hours per week e e iva
hospital, clinic,
or other direct
service setting
After receiving my Ryokan MA counseling psych degree
in 1991, | completed my supervised hours in one year,
passed my written and orals test on the first try and was
, P b licensed in 1992. | worked in private practice and within
1992 ng':':;?;ucer Retired/Unempl ':::g; tlz ::’t Curnan the jails and criminal justice system for 12 years, post
Pictures oyed i v Pictures license. | published a book in the field and closed my
9 practice to pursue screenwriting and film production,
which | continue to do. Question #12 forces an incorrect
answer. | have retired from psychotherapy, but | am
neither retired, nor unemployed.
Health Care
Provider- Direct
service in a
health care Last position was at Friends Research Institute. Prior to
ooy agency, 873000 tnamployed that, I'was at The Salvation Army.
hospital, clinic,
or other direct
service setting
Sole Proprietor- More than 32 About : :
10ep Private Practice hours per week  200,000,00 Fehatn Pieglios o comirenis
Sole Proprietor- More than 32 . - : :
2005 Private Practice hours per week $150,000  private practice Excellent learning experience
Less than 32 :
Author hours per week e
2006 Sole Proprietor-  Less than 32

Private Practice hours per week 5 Private Practice

Less than 32

SofEult hours per week

75,000

Rossier Park
Elementary
School

School
Therapist



. Performance Fact Sheet

'syD CPSE  PsyDEPPP  'vnatis your
profession?
| have not | have not
taken the taken the
exam exam
Community
Mental Health
Private Industry,
Community
Passed Passed Mental Health,
Govt or Business
Consulting

Year you
became
licensed

More or less Name of your
Job Title than 32 Yearly income place of
hours/week employment
Less than 32
Other e fiss wesk $0 only hours Not employed
Frogram $60,000 Interim Inc
Director : '
Non-
management/A
dministrative h'o“z:’: ‘:':'vzik dfdf dfdf
employee in P

private industry

11/9/2011

comments

LA GLC Psych Assistant for hours.

Ryokan College provided an excellent education.

dfdfdf



